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CHAPTER 1
INTRODUCTION
Statement of the Problem
Presently students around the world have unprecedented access to education:
poverty, gender, and lack of infrastructure are no longer non-negotiable barriers to academic
pursuits, as educators and administrators across nations collaborate in order to unite willing
students with the instructors and resources (International Institute of Education, 2014).
Accordingly, student enrollment in the United States is at an all time high, as many
universities around the country have begun seeking out new undergraduates from overseas
(Stephens, 2013). Now, nearly 900,000 international students currently attend U.S. colleges,
a 72% increase since 2000 (Institute of International Education, 2014). This trend has been
strongly driven by the seesawing of economies around the globe: as universities in the
United States struggle to recover from the Financial Crisis of 2008, they invite students from
countries currently experiencing economic prosperity, such as those from China and Saudi
Arabia (Jordan, 2015). These students, raised in cultures that differ dramatically from that
of the United States, both broaden knowledge and perspectives within their new education
environments and also face unprecedented challenges (Zalaznick, 2014).
These challenges can also be referred to as acculturation, which is a process all
international students must endure (Tung, 2011). Students from abroad require a variety of
types of information and support, from counseling on American dating customs to protocols
for sharing dorm rooms to recalibrating for testing and work deadlines that might differ
significantly from practices in home countries (Fischer, 2011). Additionally, within the
classroom, cross-cultural stressors may intensify. Huang (2005) found that the spontaneous,
dialogical, collaborative atmosphere of the typical United States college classroom differs
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dramatically from the textbook-centered, authority-based Chinese system, often resulting in
frustration and misunderstanding of course material (as cited in Huang & Brown, 2009, pp.
648-649). Positive, communicative relationships with instructors are critical, but those
relationships and interactions can be compromised by cultural differences, including
conflicting understandings of appropriate small talk, expectations of student assertiveness on
the part of professors, and the American convention of relative equality between instructors
and students (Yamashita & Schwartz, 2012). In addition, international students’ developing
English listening skills can be inadequate to absorb academic information given to them by
professors and peers who speak English with native proficiency (Bertram, Poulakis, Elsasser
& Kumar, 2014). To exacerbate these difficulties, students trained in cultures in with more
authoritarian education styles can be reluctant to ask questions when they do not understand
instructions, and rely instead upon friends to provide the missed information (Huang, 2005;
as cited in Huang & Brown, 2009, p. 646). Finally, national origin can also create barriers
between students, as students from any culture tend to choose to socialize with others within
their own group because of linguistic and social convention commonalities, even when
instructors attempt to intervene (Rienties, Héliot, & Jindal-Snape, 2013). Because
friendships with domestic students predict a positive educational experience at an overseas
college, the tendency to keep to one’s own cultural group further disadvantages international
students (Wang, Wei, & Chen, 2015).
Linguistic challenges can also create difficulties. International students from all
linguistic backgrounds experience acculturative stress when they lack confidence in their
English skills (Kang, 2006; Duru & Poyrazli, 2007; Gómez, Urzúa, & Glass, 2014)
International students from Asian countries are particularly affected by this stress; selfconscious about developing English skills and often placed in the stigmatized “ESL”
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category by universities, they internalize this deficit identity (Marshall, 2010). Additionally,
international students struggling to use English in sophisticated academic writing tasks can
internalize instructor criticism and conclude that they are poor writers (Fernsten, 2008). In
college-level writing classes, international students may experience high levels of anxiety
and negative attitudes toward this element of their education, resulting in procrastination and
poor revising strategies and compromised writing performance overall (Ismail, Elias,
Perumal & Muthusamy, 2010).
In addition, international students must negotiate unfamiliar conventions in academic
writing and master those conventions in order to achieve success in their writing classes, a
very challenging accomplishment. Ramanathan and Atkinson (1999) broadly describe
Western educational principles such as individualistic voice, critical thinking, and author
attribution as they manifest in academic writing, and note that learners from collectivist
societies such as China struggle to understand and incorporate these qualities. To
complicate this struggle, these students copying from trusted authorities was a tradition in
Chinese scholarship and necessary if one’s work was to be taken seriously (Stone, 2008).
Versions of these principles and practices still exist in the Chinese education system;
therefore, many new undergraduates from China are unfamiliar with the concept of
intellectual property and the conventions of citing sources, quoting, and attributing; Ling
(2006) found that high school students in China were taught to use copy and paste strategies
without attributing source text to authors, and that many of these students were not familiar
with the Chinese word for plagiarism: piaqqie, “a recent term.” (p. 271). While American
students receive consistent messages about definitions of plagiarism throughout their
schooling, individuals from other cultures often fail to identify even blatant examples of
plagiarism because they are unfamiliar with the concept and the principles that underlie it,
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making them vulnerable to committing plagiarism and the low grades and sanctions that
result (Hu and Lei, 2012). Given these factors, it is incumbent upon American writing
instructors to provide international students with comprehensive information about research
skills and the reasons for them, and to provide them with intensive practice opportunities
before they embark upon their own research projects.
Purpose of the Project
The purpose of this project is to educate international students in college-level
academic writing classes as to the practical skills and cultural conventions that shape
research processes in United States universities. The project will familiarize students with
the principles that underlie source attribution and the view that one’s academic work is a
unique and valuable contribution, whether from a distinguished expert or an undergraduate
essay writer. It will introduce students to credibility criteria in research sources and help
them learn how to identify it in their own projects. Additionally, it will provide exercises
that help students choose relevant and appropriate source material, cite it correctly, and
generate critical analysis of such material in order to employ it in academic argument.
Finally, the resource will direct students to examine their own writing and observe how it
differs from other authors’ work, and it will suggest to them that those differences are
central to the vitality of Western scholarship.
The project will take the form of a handbook for students to use alongside a
composition textbook or reader. It will present text selections for students to discuss,
samples of student writing to be examined and compared, modeled examples and exercises
that will help students learn source material selection, text integration and citation activities,
free-writing prompts to generate analysis of source materials selection, and reflection and
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discussion questions. The handbook will be a supplemental resource for students to use as
they create research projects of modest length (5-6 pages) in an academic writing class.
Additionally, the structure of the handbook will provide a temporal framework that suggests
to instructors how to integrate a research project of the instructor’s design over the course of
5-6 weeks. This resource is intended for use by international students in college-level
composition classes or high-level ESL academic writing classes. The handbook can also be
used in discipline-specific classes that include a writing component, and by writing tutors
who find themselves in need of a comprehensive resource with which to assist international
students who come to them for help on research projects. Instructors unfamiliar with the
cultural and academic challenges facing international students will also find the handbook
informative.
Theoretical Framework
This field project is framed by three theoretical models in linguistics: Community of
Practice, Critical Literacy, and the Process-based Learning.
Community of Practice
In her Stanford Encyclopedia of Language and Linguistics entry, Eckert (2006)
summarizes the concept of community of practice originally developed by Lave and Wenger
(1991). As she observes, a community of practice is a group of people unified by their
participation in a common objective. This participation and the members’ interactions as
they pursue their goal result in a shared frame of reference, common values, and the
development and utilization of a common language in order to define the terms involved in
their task. Members also must acknowledge and arrange themselves within the structure of
their community, as it exists on its own, and as it relates to larger society.
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When one conducts research at an American university, whether one is a faculty
member, graduate student, or undergraduate student, one becomes a member of that
university’s research community of practice. As such, one must learn the conventions of
that community of practice, some of which can be traced back to notions of Western
scholarship founded thousands of years ago. These conventions include all aspects of
conducting research. One must learn multiple conventions from other members of this
community, including proper communication between fellow students and faculty, criteria
for determining whether information is trustworthy or untrustworthy, correct documentation
of that information, expected presentation of research in a written form, and the terminology
that is used to refer to research elements and practices. Also essential to new members of
this community of practice is the understanding of the role each participant plays, whether
researcher, instructor, or author of source, and how each role’s position in the academic
hierarchy is reflected in the spoken and written research tasks. This field project will
catalogue these conventions comprehensively, such that international students new to their
American university community of practice will learn to identify every concept and gesture
involved in conducting research and understand how it fits into the larger whole.
Critical Literacy
Freire described the concept of critical literacy as “reading the word and the world”
(as cited in Roberts, 1996). In his discussion of Freire’s development of the concept,
Roberts (1996) highlights the comprehensive gesture of encountering texts through the lens
of one’s own reality and one’s positionality within that reality. He describes the critical
reading of and learning from texts as those activities contrast with the banking process, in
which students simply accept the contents of their reading as truth, without skepticism. In
his interpretation, Roberts suggests that truly acquiring knowledge from texts requires
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challenging those texts, presuming problems and inconsistencies that must be resolved, and
adding one’s own perspective as a necessary step in discovering the useful and instructive
content in a text.
Critical literacy, as presented above, is at the heart of current practices in academic
research and writing. Regardless of cultural and linguistic background, students must judge
each text in terms of his or her knowledge and determine its validity. Current research
resources, which include dozens of academic databases and the whole of the World Wide
Web, vary widely in quality and credibility, and students must possess the knowledge and
agency to review those resources and evaluate them quickly. This aspect of research can be
particularly challenging for international students. An essential purpose of the handbook
will be to build in students a diligent critical stance by drawing to their attention indicators
of credibility and fostering agency with which students can truly engage the resources they
encounter. While American children are taught from an early age to share opinions about the
materials they encounter in the classroom, express likes and dislikes, and explain their
preferences, students from other cultures are not always encouraged to challenge texts in this
way. The project will instruct these students to challenge materials as their American
counterparts have been taught to do. Critiquing texts is a skill that takes courage and
practice, and international students uncomfortable with this process may encounter
additional obstacles to academic writing achievement, as choosing suitable sources is
essential for the success of any piece of source-based writing. The handbook will address
these obstacles.
Process-based Learning
In their summary of definitions by Berlin (1987) and Crowley (1998), Barnhisel,
Stoddard, and Gorman (2012) describe process-based learning, as it relates specifically to
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writing pedagogy, as an approach that recognizes the recursiveness of the writing process,
an ongoing procedure that focuses not upon the quality of the product a student creates but
upon the steps that a student must take to complete a writing project. Barnhisel, Stoddard,
and Gorman (2012) acknowledge that at each phase of creation and drafting, new
interactions with texts and encounter with readers, in the form of instructor and peer
feedback, reshape a student writer’s original vision of the project, allowing that student to
continuously evaluate his or her work and focus more clearly upon the goals of the
assignment, resulting in a finished paper that more closely reflects the instructor’s
expectations and the achieves the desired learning outcomes.
This resource embraces a process-based approach to writing, reflecting this author’s
experiential conclusion that instructor interventions at various stages of the composition
process provide effective learning opportunities for students and build their confidence in
writing. The writing process, as delineated in the handbook, begins even before the student
has decided upon a topic or typed a single word. Prior to researching and drafting, the
instructor is given many opportunities for intervention, including discussions about the
principles and practices that comprise correct university-level research and activities that
invite instructors to augment students’ understanding of source reliability. In addition, the
drafting process itself is broken down into parts, each with specific steps and evaluative
criteria, so that instructors can give feedback on isolated essay elements before reviewing
full drafts. As every composition student and instructor knows, bringing a writing project
from initial brainstorming to finished paper is a daunting undertaking. A sequence of
discrete goals that students can achieve successfully and collaboratively is the very
framework of this resource.
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Significance of the Project
Upon completing a research project with the help of the handbook, students will
have gained Western academic discourse community literacy in several ways. They will
understand that in United States academics, scholarship is attributed to individuals, and that
acknowledgement of those individuals’ work is a central principle in the presentation of
research. Students will also recognize that the evaluation of information is also an important
skill, and that learning the indicators of credibility will familiarize them with the academic
culture that supports those indicators. Additionally, students will recognize that their own
authorial style not only makes their contributions evident, but also helps writing instructors
place them along a continuum of learning; therefore instructors will always look for and
value that unique voice.
The project will also benefit instructors by facilitating and fortifying their teaching of
academic writing. First, composition professors new to working with international students
will be able to use those students’ understanding of the handbook to measure research skills
and needs instead of guessing at instruction gaps. In addition, the presentation of the history
and rationale for source-use conventions will support instructors’ efforts to explain—and in
some cases justify—the painstaking investigation and documentation that research projects
require. Finally, a finished handbook can serve as a reference for students completing
several research projects within a semester, eliminating the need for instructors to repeat
forgotten concepts and rules.
Limitations of the Project
This field project is also limited by a few factors. First of all, because Western ideas
of scholarly attribution are framed by a morality informed by individualistic culture,
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students from nations in which sharing and collectivism is prioritized may struggle to
understand or may completely reject this Western view of academic morality, which might
compromise their ability or desire to use and document sources correctly. In addition,
though this resource will provide students with the research skills they need in order to avoid
committing plagiarism, facilitating the learning of these skills will not successfully protect
all students from the temptation of academic dishonesty, in the many forms it is now
available. Once a student has use of all of the tools offered in the handbook, it is up to him
or her to use them properly.
In addition, the resource is intended for college students who have arrived at a
particular juncture in their learning of academic writing: the transition between ESL classes
and standard composition classes. Skills involved in research, including locating web
sources, critical reading, and recognizing reputable publications and individuals, and
utilizing academic metadiscourse are usually developed over many years of schooling in
American education; therefore, international students might be overwhelmed with the
amount of new information that they must learn within the course of a semester or year,
compromising their ability to master some of the skills to which it introduces them in time to
maximize those skills for complex research projects. Instructors may need to review lessons
and exercises multiple times in order for students to acquire them.
Definition of Terms
Acculturation: Spenaker (2011, as cited in Alshenqeeti, 2015), defines acculturation as the
integration of an individual within an adopted society in terms of his or her social and
psychological adjustments. Kim (2003) focuses on the adaptive aspect of acculturation, and
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notes the importance of an individual’s achieving a functional and stable position in an
unfamiliar cultural environment.
Anxiety: As anxiety relates to language learning, Ellis (2012) recognizes its role as a factor
in acquiring a second language and recognizes that anxiety can be both an obstacle
(debilitating) and a positive (facilitating) motivating factor in language learning.
Cognitive Academic Language Proficiency (CALP): According to Cummins (1981, as
cited in Ellis, 2012), CALP is an individual’s facility in a second language suitable to
function within an academic setting and complete academic tasks. Language proficiency
must enable the user to communicate precise messages and complete cognitively
sophisticated tasks.
Collectivist society: Gudykunst and Lee (2003) define collectivist societies as those that
emphasize the concerns of the community over those of the individual. The authors note
that in such societies, members demonstrate loyalty to their groups, and prioritize the
concerns of the group over individual members.
English as a Second Language (ESL): Brown (2007) Defines ESL as a commonly-used
term for English that is learned within an English-speaking cultural environment.
English for Academic Purposes (EAP): In her article discussing EAP and curriculum
design, Reid (2001) recognizes that while EAP generally describes English learned for goals
in an academic setting, discrete definitions of EAP depend upon the specific tasks and text
genres required by the course, as well as institutional values and instructor expectations.
English for Specific Purposes (ESP): In the Concise Oxford Companion to the English
Language, MacArthur (1998) defines ESP as English used for exact purposes, such as
professional, vocational, and educational. ESP courses accommodate learners who desire to
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learn the language for a common reason. EAP (English for Academic Purposes) is one kind
of ESP.
Individualist society: Gudykunst and Lee (2003) define individualist societies as those in
which the concerns of the individual are more important than the concern of the group.
Individuals’ goals and achievements are also emphasized over those of the community.
Plagiarism: Strike and Auster (2002), writing in The Encyclopedia of Education, define
plagiarism as the representation of the language, ideas, work, or data of another individual as
one’s own, and note that correct citation is needed in order to present source information
without committing plagiarism.

CHAPTER II
REVIEW OF THE LITERATURE

Overview

Review of the Literature

Summary
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CHAPTER II
Review of the Literature
Introduction
English-language conventions in academic writing create many complications for
international students attending college in the United States. First, because norms and
values can differ dramatically across cultures, fundamental beliefs that underlie the rules of
research and documentation may conflict, creating frustration and long learning curves for
international students, who must adapt quickly to an unfamiliar system or risk unsuccessful
completion of assignments and/or accusations of plagiarism (Stone, 2008; Ramanthan &
Atkinson, 1999; Ling, 2006). In addition, because international students’ English language
skills are often not developed enough to earn them high marks in academic writing classes,
and explicit grammar instruction is generally not part of composition curriculum at
American universities, these classes create frustration and anxiety for international students,
who often identify closely with the grades they earn (Marshall, 2010; Ismail, Elias, Albakri,
Perumal, & Muthusamy, 2010; Giridharan, 2012). For these reasons, international students
need all the help that educators can make available to them as they progress through their
academic writing sequence. We must strive to understand the unique needs that they bring
to the classroom and address those needs by familiarizing them with the relevant cultural
conventions, providing strong direction and explicit instruction, and welcoming them into
the large, scholarly community of students and faculty who practice academic writing at
American universities.
Three theoretical models are relevant to the above approach and therefore applicable
to the teaching of research skills to international ESL students: Critical Literacy, Processbased Learning, and Community of Practice. Critical Literacy serves as a starting point
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from where international students can begin to engage and explore the source texts they will
use, as it posits that all texts should be examined and evaluated carefully, a useful axiom for
students doing research to apply. This review explores two empirical studies: “Where From,
Who, Why and How? A Study of the Use of Sources by First Year L2 University Students,”
by Celia Thompson, Jane Morton, and Neomy Storch (2013); and “The Integration of
‘Critical’ and ‘Literacy’ Education in the EFL Curriculum: Expanding the Possibilities of
Critical Writing Practices, by Shin-ying Huang (2012). In addition, “Evaluating Websources: Internet Literacy and L2 Academic Writing” by Paul Stapleton (2005), an article
that explores the current challenges international students face using web sources, is
discussed. All three texts describe methods for incorporating critical literacy perspectives in
the classroom and report upon the many benefits of international ESL and EFL students
gaining such a perspective as they make choices about the sources they will use in their
English Academic Writing. The second theme, using a Process-centered Approach to
teaching research and academic writing, is discussed by four studies: “Developing an EAP
Writing Course for Chinese ESL Students” by Guangwei Hu (2007); “Facilitating Writing
From Sources: A Focus on Both Process and Product,” by Theresa Dovey (2010); “Skills
Training to Avoid Inadvertent Plagiarism: Results from a Randomised Control Study,” by
Fiona Newton, Jill Wright, and Joshua Newton (2014), and “Teachers' practices in EAP
writing instruction: Use of models and modeling,” by Rosemary Wette (2014). In these four
studies, three qualitative and one quantitative, a writing pedagogy focusing on process is
emphasized, and the positive results of such an approach are documented. Finally, the
Community of Practice theory is explored, as it suggests itself both in cultural tradition and
academic writing conventions, in one comprehensive law review article, “What Plagiarism
Was Not: Some Preliminary Observations on Classical Chinese Attitudes Toward What the
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West Calls Intellectual Property, by Charles Stone (2008); and two studies, “Student
Perceptions of an EFL Undergraduate Research Writing Project,” by Chun-Chun Yeh
(2009); and “Novice ESL writers: A longitudinal case-study of the situated academic writing
processes of three undergraduates in a TESOL context,” by Simon Green (2013). Each of
these texts describes a student’s community of practice as a function of his or her culture
and/or academic environment, and explores the influence of this community on the learned
habits of research and writing.
Critical Literacy
Recently, researchers have begun to explore the virtues of including critical literacy
in ESL and EFL contexts. Huang (2012) discusses the need for students learning about
English academic writing conventions to take a critical stance when encountering and
reading research texts and maintain that stance in their research writing. In her review of
literature, the author notes that while Western English-language academic writing classes
have included critical literacy for decades, this perspective has not been included in ESL and
EFL classes because of the assumption that nascent English skills will prevent capable
critical engagements. Huang (2012) also recognizes that critical literacy provides a method
for students to encounter and participate in conversations about global and justice issues,
positioning them as citizens of the world, and that ESL and EFL students should not be
deprived of this opportunity.
In her study, which focused on a research-based ESL course at a Taiwanese
university, Huang (2012), the instructor of the course, examined the research essays and
reflections of 20 students, as well as her own teaching notes, in order to determine the
impact of a critical literacy emphasis in researching and writing. Students were allowed to
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select topics from a group of controversial issues that had already generated published
critical discourse. Huang (2012) also included in the assignment sequence elements that
required students to think and write critically about their topics and readings. Over the
course of the semester, students developed an ability to unearth the complexities and
contradictions of their topics, envisioned themselves not as passive observers but as active
participants in a global community capable of changing the status quo, and transformed their
writing in order to describe this complexity and articulate critical and activist stances. As
Western secondary school and college academic writing courses presume critical,
politicized involvement, an inclusion of critical literacy, as Huang (2012) describes,
provides needed preparation for ESL and EFL students who will take such courses.
In their study of international students enrolled in academic writing classes in an
Australian University, Thompson, Morton, and Storch (2013) investigate general source-use
practices of undergraduate international students: how students select sources, how they
evaluate their ability to choose and utilize sources, and how they perceive their own
authorship in comparison to the authors of their source texts. The authors’ review of
research highlights research source choices as a function of availability and the challenges
associated with the significant shift from print to electronic research texts. They also
examine the difficulties international students experience when trying to incorporate source
material into their own writing and facing obstacles such as emerging reading skills,
uncertainty as to whether to use quoting versus paraphrasing, and lack of familiarity with
correct citation practices. In this longitudinal study, thirteen international students were
surveyed and interviewed about their source use practices over the course of a year, while
enrolled in academic writing classes. Most of the students surveyed came from Asian
countries, and therefore were unfamiliar with Western research conventions.
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The interviews conducted by Thompson, Morton, and Storch (2013) prompted these
undergraduates to reflect upon their source use practices as they evolved over the course of a
year. At the beginning of the study, students demonstrated a simplistic approach to research
writing: they used easily accessible sources such as Wikipedia and other basic references in
order to support their own opinions, often citing incorrectly or not at all due to lack of
familiarity with correct documentation rules. However, as the year progressed, the students’
writing and source use grew more sophisticated and informed by Western academic writing
conventions. They began to utilize a variety of text genres, such as textbooks and scholarly
sources; recognized difference in the purposes of texts written for different disciplines; and
understood that their own rhetorical tasks might serve different purposes, including the
presentation of conflicting arguments within one essay and incorporating a variety of source
types for different argumentative purposes. In addition, Thompson, Morton, and Storch
(2013) found that the development of authorial voice required students to actively judge
texts that they encountered in their research. As the authors observe, in order to exercise
agency over their research sources, “[students] position themselves as authoritative in
relation to the texts they themselves are reading as well as in relation to the anticipated
reader of the text that they will produce” (p. 108). By the end of the study, students reported
varying levels of comfort with employing these critical skills. These students became a part
of an English-language research community of practice by learning the conventions of
academic writing use, thereby completing assignments more successfully, and yet wrestled
with the notion that critical evaluation of texts is a necessary part of using sources.
In his overview of a course designed to train graduate ESL writers to use Internet
sources responsibly and knowledgeably, Stapleton (2005) argues for comprehensive critical
evaluation when choosing sources for use in academic writing, including “a heightened
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critical awareness of web-source nuances” (p. 135). Stapleton (2005) begins by discussing
the changing concept of literacy as it relates to expertise in the use of web resources as their
conventions and compositions shift. He points out that web sources do not undergo the
same rigorous publishing standards as traditional print media, and that identifying elements
that are conventionally included in print sources are sometimes obscured or absent in texts
published on the Internet. He also uses descriptions of his own Google searches in order to
draw attention to the bias present in Internet texts written about controversial topics, and the
subtle ways in which such bias can be identified, a particularly challenging task for
international students who may be unaware of connotations of English words and
unaccustomed to maintaining a stance of constant critical awareness. Stapleton (2005) then
introduces his own course, entitled “Critical Thinking and Writing,” and describes the
procedures he used in order to teach Internet literacy to seven graduate international students
new to using English language Web resources. As an introductory exercise, students were
asked to find objective facts using the web, and to identify elements of web pages that might
help assess accuracy and objectivity. Then, students were shown examples of fallacious
reasoning and developed their critical skills by painstakingly seeking out and identifying
examples of such problematic reasoning in web sources featuring controversial topics of
their choosing. Stapleton (2005) reported encouraging results: his students were generally
able to identify faulty reasoning and connect detected biases in web content with particular
political goals. His discussion and implementation of this successful course suggest that as
academic researchers and writers, international students must maintain a disposition of
constant critical vigilance in order to gather the best source information, and that they must
receive the training necessary to interact with texts using expertise consistent with such a
position.
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Process-based Approach
A large body of literature supports the assertion that ESL academic writing classes
produce successful outcomes when they are centered on process and explicit in their mode
of teaching. In his discussion of a very successful EAP writing course offered as part of a
six-month intensive English program for international students who intend to study at
universities in Singapore, Hu (2007) emphasizes the efficacy of a focus on process and
recognizes that the learning of academic writing conventions is facilitated by an academic
writing community of practice. The features of the intensive course, closely described by
Hu (2007), highlight the activity of academic writing as an ongoing process, with
prewriting, reflective, redrafting, and self-assessment activities embedded in every
assignment, and the acquisition of knowledge and mastery of skills as a by-product of that
recursive method. Additionally, Hu (2007) acknowledges the contribution community of
practice created by the writing program’s instructors and fellow students, as “the process is
dialogic by nature, in that there is abundant interaction… between teacher and student on the
one hand and among students themselves on the other” (p. 73). Finally, the course also
employs a task-based approach to writing instruction, requiring students to create two
assignment types that will be expected of them at university: an argumentative essay and
research project. Institutional assessment of student academic writing, which shows
“impressive gains,” (p. 80), and student feedback on the course, which indicates that 90% of
participants feel they have made improvements in their writing (p. 81), suggest not only the
effectiveness of a course that emphasizes process and task, but also the importance of
devoting classroom time and space to specific skills, such that students have ample
opportunity to acquire those skills in a standalone format before moving on to demanding
college classes that take the mastery of those skills for granted.
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A process-oriented approach to teaching academic writing to international students is
strongly supported by Dovey (2010). Her study involved a class entitled Information
Technology Research Preparation at the University of Technology in Sydney, Australia, in
which graduate students unfamiliar with English-language writing conventions learned how
to gather research sources and construct academic texts of various types, focusing on “the
reading-writing nexus, and on the recursive meaning-making processes involved in
negotiating this nexus…” (p. 46). Assigned writing tasks progressed from a simple text
summary at the beginning of a semester to a developed literature review at the conclusion.
At the start of her ten-semester observation, Dovey (2010) used a genre-based approach,
exposing students to various types of academic writing texts, with the expectation that those
students would observe the relevant features in each text and apply them to their own
writing and re-creation of texts of that same genre. However, Dovey (2010) discovered that
students generally did not have the English academic writing experience and analytical skills
needed to identify relevant features, and therefore, writing did not improve from one
assignment to the next; in fact, she needed to change the final assignment (literature review)
to an easier task. However, when Dovey (2010) redesigned her assignment sequence such
that the semester’s writing tasks built upon each other and culminated in the literature
review, and also provided explicit, process-derived information as to how to create the
assignments instead of simply exposing students to example texts, they apprehended the
relevant features and skills much more successfully, and their writing began to improve.
This approach not only resulted in higher quality work from international students, it also
garnered positive feedback from students who appreciated the process-oriented content in
the course as it facilitated their writing tasks.
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Additionally, Newton, Wright, and Newton (2014) found that process-oriented,
explicit instruction of source-use conventions was found to have a positive impact upon
incidence of plagiarism in their quantitative study of ESL and native-English speaking
students at Monash University, Australia. In their background discussion, the authors
identify the various types of plagiarism, from the more clearly deliberate offenses (students
hiring third parties to write papers) to more inadvertent acts of plagiarism (incorrect
paraphrasing, faulty citation) that likely result from ignorance of source use rules. The
authors also discuss acts of plagiarism as they are situated within a moral framework of
academic behavior, and the dangers involved in overlooking the seemingly less serious acts
of plagiarism, particular patch writing, a popular process in which students cut and paste
from sources but change lexical and grammatical features so to obscure the source language.
The positive impacts of various small-scale instruction interventions are also discussed.
The authors surveyed 137 students who had participated in the Faculty of Business
and Economics’ first-year orientation event. Students were given a preliminary survey that
asked questions about what kinds of source use constituted plagiarism, assignment
preparation procedures, and perceived language skills, as well as a paraphrasing exercise
that measured the ability to paraphrase and use source materials correctly. Students were
then randomized into an intervention group and a control group, and placed in a thirtyminute training program. Students in the intervention group received their training before
the exit survey, and those in the control group received training after the survey. In the
training portion, students were provided with resource materials that instructed them as to
the correct procedures for paraphrasing, as well as detailed examples of different types of
plagiarism, highlighted and annotated for clarity. After administering their second survey,
the authors found that students in the intervention group enjoyed measurable increases in
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skills and knowledge relating to source use and avoiding plagiarism, as compared to the
control group, and regardless of language background. From these results, it seems clear
that explicit instruction of source use skills, accompanied by clear, illustrated definitions of
plagiarism, will give the students the tools they need to avoid committing acts of plagiarism
in their academic writing classes.
Wette (2014) examines and evaluates a specific type of process-oriented instruction
used college-level ESL writing classes: modeling. Wette (2014) describes modeling as
“presentation of cognitive processes by the teacher, analysis of completed text products or
performances, and cooperative modeling by the teacher with the whole class or by students
in groups” (p. 62). In other words, modeling refers to a method of instruction wherein
students are given examples of writing processes and completed projects to follow. In her
review of literature on the topic, Wette (2014) acknowledges a lack of consensus about
modeling: critics of the practice argue that modeling leads learners to believe that one
example represents all varieties of the genre and may interfere with the development of
authorial voice in academic writing. By contrast, supporters argue that modeling provides
useful examples of expert execution of certain tasks, and if illustrations of processes and
texts are comprehensible to learners and accompanied by explicit instruction and theoretical
rationale, modeling can lead to successful outcomes.
Wette (2014) collected data on the practices of seven professors who taught EAP
classes to ESL students from a variety of linguistic backgrounds at a New Zealand
university. Class observations, field notes, interviews, and course documents from the
semester-long classes were examined. Wette (2014) observed that models of texts were
used in a variety of ways. They were provided to students and analyzed at the macro and
micro level to highlight features. Flawed and expert models were used to point out problems
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and strengths, respectively, and model texts were provided to assist students in both the
writing and revising processes. In addition, teachers modeled the composition process at
various times throughout the semester, and also engaged the class in “social modeling,” (p.
66), or the collaborative construction of a text by class members. In her discussion, Wette
(2014) found that modeling was an effective method for developing a variety of analytical
and composition skills for writers in the EAP classes. In addition, modeling successfully
served different purposes at different levels; in lower-proficiency classes, grammatical
features were emphasized; whereas higher-level classes focused on global concerns like
differentiating between genre styles and identifying large compositional elements. Wette
(2014) also pointed out that modeling is a social activity in which expertise is shared and
dialogue creates group knowledge.
Community of Practice
Stone’s (2008) extensive documentation of historical practices of source use in
Chinese education, as they differ from Western practices, demonstrates how the dramatically
contrasting practices of two academic writing communities can create a schism with
significant perceived moral implications. In this discussion, published in the Marquette Law
Review, Stone (2008) describes the tradition of copying verbatim from respected texts as a
time-honored and legitimate activity in China, practiced by scholars and students for
thousands of years, with its roots in the very teachings of Confucius. In this system—which
does not include attribution—writers and readers of these compositions share mutual
recognition of intellect and knowledgeability when a reader identifies the language of an
honored philosopher, historian, poet, or other respected source, as it has been incorporated in
the writer’s text. Copying verbatim is also thought to augment a text with other benefits,
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including aesthetically pleasing language and accuracy. Additionally, because this copying
does not include distinct author voice, conventions of documentation, or even quotation
marks, the reader is burdened with comprehending and synthesizing multiple voices within a
text, voices which are not expected to agree or to converge upon a single point. Such reader
synthesis is a recognized skill unto itself. Another similar practice in Chinese classical
education is the memorization of thousands of pages of classical texts, such that passages of
those texts can be quoted at any given time. This collage of voices and lack of attribution
reflects the group emphasis of collectivist societies such as China, and the academic
community of practice that educates generations of new students continues these traditions.
After this lengthy discussion, Stone (2008) explores the conflicts that arise when these
traditions are evaluated by a Western legal system that must define and enforce such
concepts as private property, intellectual property, and copyright. Clearly, the reconciliation
of East and West in this case is nearly impossible, and, as we can imagine, a Western
academic writing community of practice that hopes to inculcate students from the Chinese
system has its work cut out for it.
The need for a community of practice to familiarize international students with
academic English research conventions is emphasized by Chun-Chun (2009), in her
qualitative study of seven international students’ perception of an English-language research
project in a Taiwanese university EFL academic writing class. In the decontextualized
setting of an EFL class in Asia, students are not immersed in a community familiar with
Western research practices from which they can glean the rules and philosophies that shape
those practices; therefore, they demonstrate some confusion as to the purpose and execution
of the assignment. Chun-Chun (2009) interviewed her seven undergraduate student subjects
three times as they progressed through the completion of a research project over the course
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of eight weeks. During the final interview, at the conclusion of the project, the students
generally reported that their completing the assignment had a positive impact upon their
writing and research skills, earlier interviews revealed difficulties understanding the nature
of the project and the academic writing conventions associated with it, especially for
students who had never conducted research before. Students reported difficulties
understanding how to paraphrase without plagiarizing; distinguishing the need for careful,
close reading from appropriate instances for skimming or browsing to evaluate sources and
data; reconciling texts that presented inconsistent or contradictory points of view; and
incorporating their own authorial perspectives and arguments as a way to structure research
and make the projects their own. Because these practices and purposes are integral to the
culture of Western, English-language academic writing, a community of practice exponent
of this culture can provide the reasoning and means to resolve these difficulties.
An international student’s academic context, as it functions as a community of
practice for academic writing, is a target area of focus in a study by Green (2013). To
foreground his longitudinal study of three Saudi students enrolled in a bachelor’s TESOL
program at a British University, Green (2013) discusses literature that explores academic
writing as it situates itself within social contexts, reflects characteristics of discourse
communities, and functions as a communicative rhetorical tool that connects author and
audience. He also points out that current research does not describe how interaction with
one’s academic community might determine how one plans and completes an academic
writing task. The author sought to analyze the way that both class texts and interpersonal
interactions helped the subjects comprehend and resolve the cognitive and rhetorical
problems of the assignments.
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The three students were novice ESL students, and the author was their tutor. The
study focused upon three major writing assignments concerning pedagogical practices,
which each student had to write over the course of a three-year bachelor’s degree program in
TESOL. Data about the students’ experiences was collected via recorded journal entries and
interviews over fourteen months, and this data was analyzed qualitatively. The students
provided information about how both their class texts and their social interactions informed
their approaches to writing the assignments.
Green (2013) found that class texts and social interactions both played a significant
role in helping students to construct and revise their three written assignments. Class texts
included books, rubrics, instructor and tutor feedback, and provided instructional as well as
critical information for the students to use when completing their assignments. The social
interactions discussed took the form of teacher interactions, tutor appointments, peer group
discussions, and assistance from other individuals, including family members and students
within the institution but outside the TESOL program. Green (2013) reported that all three
participants’ written work was directly impacted by the social interactions that they sought
out with others in the TESOL program. These interactions provided direct instruction,
critical feedback, suggestions of informative texts to explain and exemplify the assignments,
and, generally, support for a process-oriented, recursive approach to drafting and redrafting
assignments. Social interactions provided useful knowledge relating to academic writing
conventions and improving the quality of written work. For each participant, social
interactions within the TESOL community of practice provided useful knowledge relating to
academic writing conventions and improving the quality of written work; indeed, the group
educated the study participants in its own brand of academic writing literacy.
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Conclusion
The review of literature above suggests that any resource for teaching English
academic writing research skills to international students should begin with a stance that
includes Critical Literacy, present information that supports a Process-based Approach, and
make use of the students’ academic Community of Practice for information about writing
conventions, knowledge building, and critical feedback on writing assignments.
First, the theoretical framework of Critical Literacy was considered as a needed
element for students choosing research sources in academic writing classes. We reviewed
Huang (2012), who directly included Critical Literacy in her instruction of EFL students in
Taiwan. Such an approach gave students agency and tools for criticism and enabled students
evolve into critical and active citizens as they engaged their research texts. Next,
Thompson, Morton, and Storch (2013) investigated and discussed how undergraduate ESL
students choose sources. They examined students’ reflections upon their own habits as
those students developed more sophisticated research methods and learned Western
academic writing conventions as they progressed through their course. These students also
showed progress in their development of authorial voice. Finally, Stapleton (2005)
described his specific training course for ESL graduate students learning to choose and
utilize Internet sources. He documents a painstaking, labor-intensive process that proved
worthwhile: students learned to determine the usefulness and agendas of Internet sources
much more successfully. In these cases, a diligently critical stance on the part of the student
resulted in better research choices as well as the development of academic and political
identity.
Next, a literature supporting a process-centered approach to teaching academic
writing was explored. First, Hu (2007) examined a very successful English academic

29
writing preparation class in Singapore, which employs a process-oriented and task-based
approach for teaching research skills. Results suggest that such an approach is successful,
since assessments show strengthened writing, and students are also pleased with their
learning in the course. Then, the review moved to Dovey (2010), who documented an
academic writing course in which she began by exposing students to genre texts, but
discovered that students learned more successfully when her instruction focused on explicit
instruction and process. Like Hu, her students earned higher marks and also evaluated their
skills more positively. Then, the review turned to the topic of plagiarism, and a study in
which Newton, Wright, and Newton (2014) found that even in an abbreviated and specific
workshop format, process-oriented instruction helped students to identify and thereby avoid
committing acts of plagiarism. Finally, one explicit type of instruction relevant to the
handbook was examined: modeling. Wette (2014) discussed modeling as a debated
pedagogical practice. In her teacher-focused study, she found that modeling was used to an
extent in every ESL class she observed, and that it was a strong, adaptable practice for
different assignments and skills at different levels.
Finally, the review considered students various social environments as communities
of practice as they indoctrinate students into academic writing and source uses in accord
with particular group-specific conventions. First, we began with a look at a cultural
community of practice in Stone's (2008) comprehensive, historical documentation of the
intertextuality in Chinese scholarly writing. He explained its traditions and underlying
rationale, as it differs dramatically from Western source-use practices, and discussed the
legal implications of this difference. Then, the review moved to Chun-Chun (2009), who
examined undergraduate EFL students’ perception of a research project in an English
academic writing class. She discovered that while students were able to grasp some aspects
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of the research project, other aspects remained vague, leaving confused as to why they were
obligated to perform certain tasks in certain ways. Because an EFL class lacks a large,
English-speaking academic community of practice, gaps in information may be present.
Finally, Green (2013) studied directly the specific impact of the students' social-academic
context upon academic writing skills and development. Social interaction with teachers and
peers provided a variety of useful information types at critical points during the researching
and writing process.
In conclusion, current literature on international students and English-language
academic writing classes supports an approach that includes encouraging students to take on
a stance of Critical Literacy, instructing research and writing practices with a method
suggested by a Process-Based Teaching approach, and recognizing that inviting students to
be a part of a research and writing Community of Practice. These approaches educate and
empower students to do the best work they are capable of in their difficult research-based
tasks. The content and pedagogical method included in this field project will provide
students with the knowledge needed to succeed in their source-based essay tasks and inform
a critical perspective that will give them the agency to evaluate a variety of texts for use in
academic writing.
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CHAPTER III
THE PROJECT AND ITS DEVELOPMENT
Description of the Project
The field project includes four learning units that present international students with
the perspectives, philosophies, and conventions involved in performing research for
academic writing projects. The project’s purpose is to provide international students at the
beginning composition or advanced ESL levels with the framework and tools to conduct
research in accord with the required in English-language academic writing classes, and to
present that research according to expectations typical of American universities. The project
was created for a three- or four-unit freshman-level academic writing class, and includes
exercises, activities, short research and writing assignments, and process-based instruction to
help students develop a research project that takes approximately four weeks to complete.
Unit 1: “Academic Arguments” – This unit introduces students to the concept of
research and draws from their own informal, non-academic research based activities to
develop the concepts of web-based searches, expertise, and credibility. Students also
examine and practice the grammatical forms associated with introducing sources within a
source-based essay.
Unit 2: “Integration and Attribution” – This unit presents students with a journalismstyle academic argument for examination. Students read and analyze the article’s
incorporated authorities and consider the qualifications of those authorities as essential
elements of argument. Students also consider the vocabulary involved in taking an
argumentative stance and practice choosing correct verb tense for the convention of “literary
present.”
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Unit 3: “Identifying Credibility” – In this unit, the theme of astronomy is employed
to allow students to conduct their own research, find information, and look closely at what
visual and content clues suggest Internet source credibility. Students are introduced to the
concepts of bias as it is a reflection of motive. Finally, students examine images of websites
of various levels of credibility in order to try to answer a research question: Have UFOs
visited the earth?
Unit 4: “Writing a Source-based Argument” – In this final unit, students deploy the
skills learned in the previous unit and construct their own source-based essay on a topic of
their choosing, or to be determined by their instructor. The unit begins with at topicgenerating prewriting activity, then proceeds to the facilitating of preliminary research,
argument development, outlining, and drafting. Students are guided with a sample research
project (the causes and consequences of plagiarism) and sample essay paragraphs to model.
The unit concludes with a brief look at source citation and a guided peer review procedure.
Development of the Project
The inspiration for this field project came directly from my work teaching academic
writing to undergraduate international students at the University of San Francisco over the
last six years. I saw that their ESL classes and instruction in their home countries did not
equip them with what they needed to know when beginning a first semester of composition
instruction. This project attempts to fill some of those knowledge gaps.
In August of 2010, I had been teaching at USF for two years, but my professional
life changed dramatically that fall semester. I’d been assigned a section of Rhetoric 120, an
academic writing class that satisfies the core writing requirement for undergraduates. When
I walked into our first class session and said hello, I noticed that many of the students who
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returned my greeting—about half the class—were clearly of Asian descent. They sat in a
cluster toward the back of the class and chatted to each other in a language that I thought
might be Chinese. I would find out later that these students were indeed from China, and
that their number was the result of new aggressive overseas recruiting efforts by USF
administrators. I had worked with international students before, but never a large group
from same country in a single class, so that day began a semester of much discovery. Over
the term, I saw intense camaraderie and cooperation, consistent commitment to doing the
best work they were capable of, and a voracious appetite for as much information and
assistance as I had time and energy to provide. However, despite their positive attitudes,
high academic standards, and unswerving diligence, there were aspects of the class that
caused them to struggle. Because America’s education culture differs dramatically from
China’s, we experienced a mismatch in expectations. I expected them to participate in class
and share opinions, but most were reluctant to speak up and loathe to contradict me or
criticize published authors. I expected them to be able to analyze and discuss the complex,
120-level readings that had been a part of class curriculum since the core requirement was
created, but I discovered that most lacked the needed CALP skills to engage in discourse
about class texts, and many struggled for hours with the challenging materials, then just
gave up. However, the most challenging element of the class by far was the research
project. Unfamiliar with American media and standards of credibility, many international
students incorporated sources known by their native English speaking students to be biased
or unreliable. They agonized over the scholarly texts that I had unwisely assigned. Some
paraphrased without including citations, rewrote material in their own words and put
quotation marks around it, or cut and pasted text into papers without using quotation marks
or documentation. Worst of all, some students found the work too challenging or too time
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consuming on top of their other demanding classes, and hired essay writing services to
complete their papers for them. The next few semesters brought many more international
students into my classroom, and as the same challenges arose consistently, I began to change
my teaching: I developed lessons and resources that included the academic research and
writing conventions that international students were unfamiliar with. Fortunately, I began to
see improvements in their work and satisfaction levels right away. This field project is a
collection of most of those lessons and resources, and it is informed by the specific,
directive, and process-centered approach that I have found most useful when working with
international students on challenging academic writing and research projects.
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CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS
Conclusions
In 2014/15, international student enrollment in United States colleges reached nearly
one million students, a change of 10% from the previous year, and the largest increase since
1979 (Institute of International Education). As more international students choose American
universities for higher education, increasing numbers of educators of all levels of experience
will need to identify and overcome cultural differences pertaining to education practices.
These differences are myriad. One of the most challenging is the understanding and practice
of research. Some international students have only written narrative essays in their
secondary schools and will be learning about source use in academic writing for the very
first time in college. Others, raised in collectivist cultures, do not understand why
individuals’ scholarly contributions must be recognized as they are in Western academics;
therefore they will need help understanding why citing sources is necessary. Still, others,
completely intimidated by all the skills needed to write research papers, turn to plagiarism
and essay-for-fee services in order to pass their writing classes. Since this author began
working with international students five years ago, more and more education publications
have included articles written about the growing problem of plagiarism, and the ways in
which international students are particularly vulnerable. Given the serious consequences of
plagiarism accusations, as well as the frustrations international students suffer when they are
required to complete sophisticated source-based academic writing tasks for which they are
unprepared, we must equip them in every way possible to manage those tasks successfully.
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This resource attempts to fill in those skill and knowledge gaps. It was developed
for students who are completely unfamiliar with the importance of including sources in
persuasive academic writing but have performed informal research in order to find out
information and even support argument points in discussions with peers. The resource uses
that knowledge as a point of departure for learning essential academic writing skills:
conducting effective Internet searches, determining website credibility, locating useful
information, and evaluating the quality of information presented on the infinite number of
Web-based sources available today. The resource also provides practical information on
integrating those sources into essays, as well as more writing-specific skills like outlining
and creating introductions and conclusions. When students have completed the handbook
activities, they should have developed an array of new skills that relate to understanding the
principles of English-language academic writing conventions, performing productive and
effective research, and crafting successful essays. This project was created for international
students in beginning composition courses or high-level writing-focused ESL classes, but it
could also be used in workshop-style EAP classes specifically dedicated to the teaching of
research skills and general curriculum content-oriented courses that include a writing
component. The handbook can also be a resource for writing center tutors working one-onone with international students who require additional instruction in understanding and
conducting research.
Recommendations
The author makes two recommendations for instructors who choose to use this
handbook. First, she recommends that this book be used alongside a primary composition
text that includes content about which students will write their source-based essays. Second,

39
the instructor should look closely at the modeled examples offered within the handbook and
determine how those models might differ from his or her own preferences for strong essay
writing.
The handbook provides brief, discrete activities that ask students to focus upon
single components of understanding and performing research, such that those components
can be confronted, explored, comprehended, and reflected upon completely before the next
concept is introduced. However, it does not provide readings about which more developed
essays can be written, so such readings should be provided in a composition text. The author
made this choice in order to keep the resource more flexible. If the instructor wishes to
orient the writing course toward a content-based approach, the exercises can be adapted to
readings of the instructor’s choice, or repeated with those readings. Additionally, in the
final unit, which leads students through the writing of a source-based essay, content is not
chosen for the student. The research and writing examples pertain to the topic of plagiarism,
but the unit does not ask students to investigate issues of plagiarism; it presumes that the
student or instructor will have chosen a composition topic that can be researched and written
about similarly, using popular but credible Web-based sources and developed into an essay
of approximately 1,500 words.
This handbook was written with a particular composition aesthetic, reflected in
contemporary beginning-level composition texts with which the author is familiar. The
hallmarks of that aesthetic are specific: A clear distinction between source material and
student analysis demonstrated by the preferred use of quoted material over paraphrasing,
strong paragraph-level organization visible in simply-stated argumentative topic sentences
and a two-support structure, and introductions and conclusions written not to sounds dry and
scholarly, but instead to engage readers approximately at the student’s own academic level
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with surprising facts, probing questions, and explorations of controversy surrounding
compelling topics. The instructor should review the final unit carefully to see if that
aesthetic suits his or her student writing preferences, and if not, he or she should prepare to
provide students with explicit information as to his or her expectations, as they differ from
the examples provided.
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APPENDIX
The Project

Introduction
This handbook presents ESL and EFL students with the concepts and tools
that they will need in order to understand and perform research for

academic purposes in English composition classrooms. The handbook first
introduces international students to the idea of research for fact-finding,
the collaborative aspect of scholarly work, and the need for scholarly

collaborators to demonstrate expertise. Then the handbook turns to the
practical task of identifying sources and source qualifications within an

academic argument and determining website credibility. Finally, students

are led through the construction of a source-based research paper, from
brainstorming for topics and search terms to gathering source material and
constructing an outline, draft, and revised paper.

Target Learner: This handbook is designed for college-level international
students who are transitioning between dedicated ESL classes and

mainstream English composition classes. Ideally, this handbook should help
them to complete their assignment sequence in the first college-level
composition semester or most advanced ESL writing class. Learners

should possess intermediate to intermediate-advanced language skills and
possess a basic knowledge of English academic essay genres and

structure. Learners should also be capable of looking up basic information
on the web (in any language), and have one semester to a year’s
experience doing so.
Materials: This handbook is meant to instruct students as to methods for
performing research at the undergraduate level, and to inform and

augment research projects that are a part of their composition class
curriculum. Therefore, students will need a device (laptop, phone, tablet)
1

with web access for the first chapter, and for the second and third

chapters, students will need an accompanying research project assigned by
their instructor. The handbook will engage the research project at various
stages of the project’s completion (from brainstorming to researching to

writing and revising drafts). Instructors may also choose to supplement the
handbook with research tasks that mirror those in the handbook, in order
to develop firm skills, and may alter writing prompts in order to

accommodate their personal preferences in regard to essay elements.
Instructional Goals
•

To enable students to understand the purpose and importance of

research for academic writing, the need choosing credible sources
and for making that credibility known in an academic writing projects,
and the importance of presenting research in a format that is
organized and clear
•

To familiarize students with academic research and writing
vocabulary, principles, conventions, and requirements

•

To draw upon students’ prior Internet use knowledge and interest in
academic subject in order to facilitate the teaching of

Instructional Objectives
•

Familiarize learners with the academic and cultural aspects of uses of
source authorities in academic writing

•

Present students with web-based texts that enable them to practice

locating signals of credibility (authority, bias, motive) and successfully
identify credible information with 80% accuracy
•

Present vocabulary and grammar typically utilized in source-based
academic writing, such that students can produce informal writing
that uses those elements with 75% accuracy
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•

Provide opportunities, via informal spoken and written language, for
group knowledge-building around concepts related to use of the

Internet, source expertise, research methods, and academic writing
•

Demonstrate qualities of strong English language academic writing
with modeled essay elements and drafting activities

•

Lead students to complete a culminating source-based research
project in which they will utilize their new source identification skills,

grammar and vocabulary, and rhetorical gestures in a formal, revised
essay with 85% accuracy
Assessment: Students will be generating answers to questions about their
knowledge of research processes before and after every assignment,

working in groups to locate sources, find information and gain a better
understanding of concepts introduced in the handbook, and complete

academic writing assignments of varying lengths. Instructors will be able
to monitor student knowledge and progress using answers written in the
workbook, notes and verbal responses generated in discussion sections,

and, most importantly, the formal paper and paper sections in which taught
skills will culminate. In this way, instructors can closely track the building of
student research skills from the introduction of beginning research
concepts to their application in a final research project.

Lesson Planning: Depending upon course organization and objectives,
required outcomes, and other course content, this handbook can provide

supplemental instruction for the introduction of the concept of research in
an academic writing classes, as well as explicit writing instruction and essay
element modeling. The handbook is designed to accompany a beginninglevel source-based research project that requires approximately four
weeks to complete and is approximately 2,000 words in length.
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Skill Codes: Each section activity includes a symbol that corresponds to a
code for easy skill identification and use:

Group discussion
Informal Writing
Research
Formal writing
Presentation
Evaluation
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Table of Contents and Skills
Chapter
Academic Arguments
-

What is Research?

-

A Symphony of Voices

-

Page

expertise, recognizing

8

How are You an Expert?

structure

Integration and Attribution

-

Research Contexts

-

Argument

Reading comprehension,

Quoting and Paraphrasing

source-based text, discerning

identifying multiple voices in

Vocabulary Preview

Reading an Academic
Argument

signals of credibility,

18

Reviewing the Argument

-

identifying argument

vocabulary, distinguishing and

choosing between quoting and

Vocabulary Puzzle

paraphrasing, practicing

Research Voices and

correct verb use for literary

Choices

present

Activity: Peer Argument

Verb Tense: Literary Present

Identifying Credibility
-

discovering one’s own expert
introductions into sentence

Sentence Structure

Prereading: Exploring the

different types of expertise,

knowledge, integrating source

Introducing Experts:

-

Understanding research,

identifying and considering

Research and Arguments
What is an Expert?

Skills

Performing web searches,

The Big Bad Worldwide Web
Website Credibility: It’s
Complicated

Wikipedia: Good and Bad
Credibility Activity: Have
UFOs Landed on Earth?

recognizing credibility on

34

websites, understanding and
identifying bias, applying
knowledge to answer a
research question
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Table of Contents and Skills (cont’d)
Chapter

-

Page

Skills

Applying What You Know: The

Selecting a research topic,

Choosing a Topic

questions and search terms,

Researched Argument

generating research

What Do I know? How Do I Find

locating and organizing

Out?

Gathering Sources

47

Creating an Argument

writing an academic

Outlining and Drafting
Sample MLA Essay
Answer Key

argumentative position,

objective-oriented research,

Focused Research
Resources

sources, developing an

argument
67
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What is Research?
What is research? As a student new to academic writing,
you may find that the word makes you a bit anxious. You

might imagine staying up late at your university’s library or
in your dorm room, pencil in one hand, open stack of

books in the other, flipping through hundreds of pages,
trying to find the perfect fact to support your position or
inform your reader. However, you are already a

researcher, and you probably have been for a few years. If
you regularly use the Internet, you probably did some

Research:

Investigation
and study of

documentation
and materials in
order to learn
and make

arguments

research very recently…even within the last 24 hours! Consider how we

do research on the Web. How many of these images are you familiar with?
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If any of the above websites are familiar to you, then you have probably

done some research recently. You might have looked up a historical event
on Wikipedia. You might have decided which restaurant to go to based
upon a Yelp review. You might have watched an informative YouTube

video because a course instructor asked you to do so. Or you might have

gotten help with your international student documentation by looking at the
United States State Department website.
Think about the research that you did, and how you were able to find the

information you needed, from locating the correct website to identifying
the exact information you needed. What skills did you use? List them
below.

Now, checkmark the skills you believe will be useful to you when
researching academic arguments.
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Research and Arguments
It probably will not surprise you to
know that research is used in
argument. In fact, we might

“argue” that the best research
tends to win the argument!

Think of a time when you looked something up on the Internet in order to
strengthen your position in an argument with someone. Answer these
questions:

1. What was the subject of your argument?
2. What was your position?

3. What fact did you look up?
4. Where did you find it?
5. What was it?

How did you know the information was accurate and reliable?
Did you win the argument?

In groups of three or four, discuss your answers to the questions
above.
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Academic Arguments: A Symphony of Voices
Of course,

constructing a
well-researched
academic

argument is a
much more

complex project
than looking a fact up on your iPhone to tell a friend! In
the best, source-based academic arguments, multiple
research tasks result in an arrangement of supportive

information of many different types, from facts to expert
opinions to witness testimony. We might even say that a
strong academic argument is like a symphony. A

symphony includes many musical voices, delivered by

Metaphor: A

word or phrase
used to make a

comparison to a
concept and

thereby explain it.

skilled musicians, guided by a score, and organized by a conductor.
Extend our metaphor. How might a well-researched academic
argument be like a symphony?
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Skilled Voices
Let’s take our metaphor further and create a hypothetical

scenario. Imagine you and 2-3 classmates are a committee
of musical directors for a symphony orchestra, and concert
season is starting soon. Your task is to hire qualified
musicians to perform with the orchestra.
Discuss and write answers to these questions:

Hypothetical:
Exists as a

possibility. A
proposed idea
or situation

created to test a
theory.

1. What qualifications would you look for in each musician?

2. How would you find out whether or not these musicians are qualified?

3. How is hiring skilled musicians like finding qualified sources to use

in a research paper? What if you hired musicians without checking their
skills?
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Who Knows?
The world of English-language scholarship is constantly
changing. Every day, hundreds of new research is

published in academic journals. Every spring, thousands
of new master’s degree and PhD recipients walk across
platforms to receive their degrees and begin important
work in their fields. Every year, significant

Master’s degree:
a graduate degree
indicating mastery

of a subject, usually
2-3 years of study.

advancements are made in every academic discipline, from anthropology
to zoology. The academic world is overcrowded with voices! How do we
know which are the most skilled?

PhD: a graduate

degree indicating
the highest level
of expertise,

usually 7-8 years’
study.

Below are photographs of four important scholars
who might not be known to you. Choose one,

research facts about him or her, and write a brief (300
word) biography. What field did this scholar
contribute to? What are his or her major
contributions? What kind of paper

might include your scholar’s voice?

Neil DeGrasse Tyson

Robert Reich

Jane Goodall

Aung San Suu Kyii
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Who Are Your Experts?
In your years as a student, you have certainly encountered a strong
scholarly voice. Perhaps you read his or her name in a textbook, or were
introduced to the scholar’s work by an instructor, or found him or her by
working on a project of personal interest to you.

Choose such a scholar, do a little bit of research, and

write a 500-word biography of him or her, including a
photograph. Include biographical details, area of
expertise, and major contributions. Why did you

choose this individual? Why should the world know
about him or her? Present it to the class.

Expertise:
Special

knowledge or
skills in a

specific field
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How are you an expert?
By the time you’ve enrolled in college, you have a
pretty good idea of what your talents and abilities
are, what topics you know a lot about, and what

knowledge of yours has been useful to others. Perhaps you have a natural
ability with numbers or language. Or perhaps you played a specific sport
since you were very young, and you know the rules and strategies inside

out! Or perhaps you wrote a report about a well-known artist or musician
when you were in high school or secondary school, and found yourself

telling friends about him or her and answering questions when the subject
came up on conversation.

Decide upon your area of expertise. Then, in your journal, write down
what you know about the topic, as though you were drafting an informative
article for a person who does not know about it. Then pair up with another
student and share your “scholarship” on your topics. Have your partner
write you an expert introduction. How do you like the sound of it?
Example:

Alejandra Rios is a New York City expert. She grew up in the Inwood

neighborhood in Upper Manhattan, and spent her childhood taking the subway all

over the city. She knows the neighborhoods, how to get to the tourist attractions,

which supermarkets are open late, and which bodegas sell the best magazines. If
you are visiting New York and you need a tour guide, Alejandra is your girl!
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Introducing Experts: Sentence Structure

Rhetorical:

When we weave skilled voices into our essays, we cannot

craft of speech

where those words came from. We must identify our

especially in

simply drop in their words without informing our readers
sources and present their credibility, otherwise readers

Related to the
or writing,
argument.

will ask, why should I believe this information? However,

this rhetorical task can be difficult: introducing a source makes
grammatical demands upon a sentence. Look at the sentences below, and
observe how each piece of identification information is included.
•

President Barack Obama announced…

•

World-renowned anthropologist and food industry researcher Jane
Goodall argues …

•

Dr. Alex Pena, who has practiced psychiatry for 20 years, found…

•

John Smith, a student who participated in the study, observed…

•
•
•

Maureen Dowd, columnist for the New York Times, writes…
Researchers at the University of Michigan concluded…

An article on the National Public Radio website explores…

Now, practice a few source introductions. Look up the following
individuals, note their qualifications, and write an introduction for each.
1. Martin Luther King Jr.,

, proclaims..
2.

Sonia

Sotomayor argues…
3. Buzz Aldrin, who
, recalls…
16
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Prereading:

Exploring the Argument

1. What do you think is going on in the picture?

2. What could be the reason for the conflict between the two individuals?
List a few possibilities.

3. How do you think these two people are related to each other?
4. If this picture were part of an academic argument, what experts might
be interested in studying it?

18

Considering Research Contexts
On the following pages you will be reading a researched article that was
published in a well-known American newspaper. When you write your own
paper, your instructor will ask you to follow some of the conventions you

observe in that article. One of those conventions is research presentation.
The way the article presents research (sources) might be unfamiliar to you.
In fact, research conventions vary across cultures and education systems:

how research is conducted, how authorities are recognized, and how they
are used in argument or in other ways. Consider the way that you have
encountered research in an academic setting. With 3-4 students,
discuss your experiences, using the following questions.

1. In the classes you took before your studies in the U.S., what kind of
academic writing did you do?

2. Did you include the words or ideas of authorities in those texts?

3. How were you expected to acknowledge authorities in your work?

4. Did you usually use the authority’s exact words, or put ideas into your
own words?

5. How would you define a credible source?
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Quoting and Paraphrasing: Their Words or My Words?
When we use research texts in our writing, we
must choose between quoting and
paraphrasing the source material.
•

Quoting: reproducing, exactly, language

“I think,
therefore I am.”
- Rene DesCartes

from your source text. The incorporated text
is enclosed in quotation marks.
•

Paraphrasing: using ideas and facts from a source, but rewording

those ideas and facts such that the language is completely your own.
Different text genres have different conventions for

Because I know
things, I must
exist.

quoting and paraphrasing. In a scholarly paper that

incudes much scientific research, you will encounter
long passages of paraphrased source material. In a
standard journalism text that includes a variety of
experts, you will encounter both quoted and

paraphrased ideas.
In the following passage, pay attention to the author’s choices to quote or
paraphrase. Consider how the quotes and paraphrases work together,

what kind of information is paraphrased, and what kind of information is

quoted. Then answer questions about those choices at the end of the unit.
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Vocabulary Preview: Them’s Fighting Words!
When we read and write about arguments, we encounter words that
express conflict or agreement, strong opinions, and specific points of view.
Each of the words below appears in the following text. Consider the
meaning of each as illustrated by the picture it corresponds to.

Consensus

Frustrated

Disconnect

Object

Question

Prefer

Solutions

Exposing

Intrude

21

Reading: Integrated Expert Voices
When constructing academic arguments, we find skilled voices in
order to assemble support for a persuasive point or to inform our
readers about a topic.
Read the following article about children and social media. Note the
arguments presented, the conflicting points of view, and the various
voices that the author has incorporated into the story. Then answer
the questions that follow.

	
  
	
  
Don’t	
  Post	
  About	
  Me	
  on	
  Social	
  Media,	
  Children	
  Say	
  
By	
  KJ	
  Dell’Antonia	
  	
  
published	
  MARCH	
  8,	
  2016	
  6:45	
  AM	
  
NYTimes.com	
  
	
  
Recently,	
  university	
  
researchers	
  asked	
  children	
  and	
  
parents	
  to	
  describe	
  the	
  rules	
  they	
  
thought	
  families	
  should	
  follow	
  
related	
  to	
  technology.	
  
In	
  most	
  cases,	
  parents	
  and	
  
children	
  expressed	
  consensus	
  —	
  
don’t	
  text	
  and	
  drive;	
  don’t	
  be	
  
online	
  when	
  someone	
  wants	
  to	
  talk	
  
to	
  you.	
  But	
  there	
  was	
  one	
  surprising	
  rule	
  that	
  the	
  children	
  wanted	
  that	
  their	
  parents	
  
mentioned	
  far	
  less	
  often:	
  Don’t	
  post	
  anything	
  about	
  me	
  on	
  social	
  media	
  without	
  asking	
  
me.	
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As	
  in,	
  no	
  pictures	
  of	
  them	
  asleep	
  in	
  the	
  back	
  of	
  the	
  car.	
  No	
  posts	
  about	
  their	
  
frustration	
  with	
  their	
  homework.	
  That	
  victory	
  picture	
  after	
  the	
  soccer	
  game?	
  Maybe.	
  
The	
  frustrated	
  rant	
  about	
  the	
  fight	
  you	
  just	
  had	
  over	
  laundry?	
  No	
  way.	
  
The	
  answers	
  revealed	
  “a	
  really	
  interesting	
  disconnect,”	
  said	
  Alexis	
  Hiniker,	
  a	
  
graduate	
  student	
  in	
  human-‐centered	
  design	
  and	
  engineering	
  at	
  the	
  University	
  of	
  
Washington	
  who	
  led	
  the	
  research.	
  She,	
  along	
  with	
  researchers	
  at	
  the	
  University	
  of	
  
Michigan,	
  studied	
  249	
  parent-‐child	
  pairs	
  distributed	
  across	
  40	
  states	
  and	
  found	
  that	
  
while	
  children	
  ages	
  10	
  to	
  17	
  “were	
  really	
  concerned”	
  about	
  the	
  ways	
  parents	
  shared	
  
their	
  children’s	
  lives	
  online,	
  their	
  parents	
  were	
  far	
  less	
  worried.	
  About	
  three	
  times	
  
more	
  children	
  than	
  parents	
  thought	
  there	
  should	
  be	
  rules	
  about	
  what	
  parents	
  shared	
  
on	
  social	
  media.	
  
	
  
Public	
  Parenting,	
  Public	
  Childhood	
  	
  
Sites	
  like	
  Facebook	
  and	
  Instagram	
  are	
  now	
  baked	
  into	
  the	
  world	
  of	
  today’s	
  
families.	
  Many,	
  if	
  not	
  most,	
  new	
  parents	
  post	
  images	
  of	
  their	
  newborn	
  online	
  within	
  an	
  
hour	
  of	
  birth,	
  and	
  some	
  parents	
  create	
  social	
  media	
  accounts	
  for	
  the	
  children	
  
themselves	
  —	
  often	
  to	
  share	
  photos	
  and	
  news	
  with	
  family,	
  although	
  occasionally	
  in	
  the	
  
pursuit	
  of	
  “Instafame”	
  for	
  their	
  fashionably	
  dressed,	
  beautifully	
  photographed	
  sons	
  
and	
  daughters.	
  
With	
  the	
  first	
  babies	
  of	
  Facebook	
  (which	
  started	
  in	
  2004)	
  not	
  yet	
  in	
  their	
  teens	
  
and	
  the	
  stylish	
  kids	
  of	
  Instagram	
  (which	
  started	
  in	
  2010)	
  barely	
  in	
  elementary	
  school,	
  
families	
  are	
  just	
  beginning	
  to	
  explore	
  the	
  question	
  of	
  how	
  children	
  feel	
  about	
  the	
  
digital	
  record	
  of	
  their	
  earliest	
  years.	
  But	
  as	
  this	
  study,	
  although	
  small,	
  suggests,	
  it’s	
  
increasingly	
  clear	
  that	
  our	
  children	
  will	
  grow	
  into	
  teenagers	
  and	
  adults	
  who	
  want	
  to	
  
control	
  their	
  digital	
  identities.	
  
“As	
  these	
  children	
  come	
  of	
  age,	
  they’re	
  going	
  to	
  be	
  seeing	
  the	
  digital	
  footprint	
  
left	
  in	
  their	
  childhood’s	
  wake,”	
  said	
  Stacey	
  Steinberg,	
  a	
  legal	
  skills	
  professor	
  and	
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associate	
  director	
  of	
  the	
  Center	
  on	
  Children	
  and	
  Families	
  at	
  the	
  University	
  of	
  Florida	
  
Levin	
  College	
  of	
  Law.	
  “While	
  most	
  of	
  them	
  will	
  be	
  fine,	
  some	
  might	
  object	
  to	
  it.”	
  
Some	
  children	
  and	
  teenagers	
  question	
  both	
  past	
  and	
  present	
  sharing.	
  “I	
  really	
  don’t	
  
like	
  it	
  when	
  my	
  parents	
  post	
  pictures	
  of	
  me	
  on	
  their	
  social	
  media	
  accounts,	
  especially	
  
after	
  finding	
  out	
  that	
  some	
  of	
  my	
  friends	
  follow	
  them,”	
  said	
  Maisy	
  Hoffman,	
  14,	
  an	
  
eighth	
  grader	
  who	
  lives	
  in	
  Manhattan.	
  “I	
  worry	
  more	
  about	
  my	
  dad.	
  He	
  doesn’t	
  always	
  
ask	
  if	
  he	
  can	
  post	
  things,	
  so	
  I	
  immediately	
  turn	
  away	
  and	
  ask	
  if	
  
he’s	
  going	
  to	
  post	
  it.	
  Or	
  I’ll	
  find	
  out	
  later	
  because	
  my	
  friend	
  saw	
  

Chaperone:

something	
  of	
  me	
  on	
  his	
  Instagram	
  and	
  I’ll	
  have	
  to	
  ask	
  him	
  to	
  take	
  

Someone who

it	
  down.” 	
  
Other	
  parents	
  can	
  also	
  present	
  a	
  problem	
  for	
  the	
  child	
  who	
  
prefers	
  to	
  control	
  how	
  she	
  appears	
  online.	
  Wendy	
  Bradford,	
  a	
  

accompanies

and looks after
children

mother	
  of	
  three	
  elementary-‐school	
  aged	
  children	
  in	
  Manhattan,	
  
said	
  that	
  when	
  parent	
  chaperones	
  took	
  pictures	
  during	
  a	
  third-‐grade	
  field	
  trip	
  to	
  the	
  
zoo,	
  her	
  daughter	
  “hid	
  when	
  she	
  saw	
  the	
  phones	
  because	
  she	
  didn’t	
  want	
  the	
  pictures	
  
to	
  be	
  posted	
  on	
  Facebook	
  with	
  her	
  in	
  them.”	
  
	
  

Isabella	
  Aijo,	
  15,	
  a	
  high	
  school	
  sophomore	
  in	
  Natick,	
  Mass.,	
  said,	
  “I	
  definitely	
  

know	
  people	
  who	
  have	
  parents	
  who	
  post	
  things	
  they	
  wish	
  weren’t	
  out	
  there.	
  There	
  
was	
  a	
  girl	
  in	
  my	
  eighth	
  grade	
  class	
  whose	
  mom	
  opened	
  a	
  YouTube	
  account	
  for	
  her	
  in	
  
the	
  fourth	
  grade	
  to	
  show	
  off	
  her	
  singing,”	
  she	
  wrote	
  to	
  me	
  in	
  an	
  email.	
  “Finally,	
  on	
  one	
  
of	
  the	
  last	
  months	
  of	
  middle	
  school,	
  a	
  peer	
  played	
  the	
  song	
  in	
  class	
  and	
  almost	
  the	
  
entire	
  class	
  laughed	
  hysterically	
  over	
  
it.”	
  
Those	
  early	
  posts	
  from	
  parents	
  
linger,	
  not	
  just	
  online,	
  but	
  in	
  our	
  
children’s	
  memories	
  —	
  and	
  the	
  
topics	
  may	
  be	
  things	
  we	
  don’t	
  see	
  as	
  
potentially	
  embarrassing.	
  The	
  son	
  of	
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a	
  friend	
  (who	
  asked	
  that	
  I	
  not	
  use	
  her	
  name)	
  still	
  brings	
  up	
  things	
  she	
  wrote	
  about	
  his	
  
picky	
  eating	
  when	
  he	
  was	
  younger	
  —	
  years	
  ago,	
  she	
  says.	
  
	
  
It	
  Takes	
  a	
  Village	
  
But	
  that	
  kind	
  of	
  sharing	
  —	
  about	
  food	
  issues,	
  potty	
  training	
  and	
  tantrums	
  —	
  is	
  
exactly	
  the	
  kind	
  of	
  sharing	
  that	
  can	
  be	
  valuable.	
  “Children	
  benefit	
  from	
  the	
  community	
  
created	
  when	
  parents	
  have	
  the	
  ability	
  to	
  share	
  their	
  stories,”	
  said	
  
Ms.	
  Steinberg.	
  Those	
  posts	
  about	
  picky	
  eating	
  might	
  have	
  helped	
  
my	
  friend	
  find	
  solutions,	
  or	
  a	
  fresh	
  wellspring	
  of	
  patience	
  for	
  a	
  
behavior	
  her	
  child	
  would	
  eventually	
  outgrow.	
  
When	
  parents	
  share	
  those	
  early	
  frustrations,	
  they	
  don’t	
  see	
  

Malicious:
Intending to do
harm, meanspirited

themselves	
  as	
  exposing	
  something	
  personal	
  about	
  their	
  children’s	
  lives,	
  but	
  about	
  their	
  
own.	
  As	
  a	
  society,	
  says	
  Ms.	
  Steinberg,	
  “we’re	
  going	
  to	
  have	
  to	
  find	
  ways	
  to	
  balance	
  a	
  
parent’s	
  right	
  to	
  share	
  their	
  story	
  and	
  a	
  parent’s	
  right	
  to	
  control	
  the	
  upbringing	
  of	
  their	
  
child	
  with	
  a	
  child’s	
  right	
  to	
  privacy. 	
  
	
  “Parents	
  often	
  intrude	
  on	
  a	
  child’s	
  digital	
  identity,	
  not	
  
Longevity:

because	
  they	
  are	
  malicious,	
  but	
  because	
  they	
  haven’t	
  considered	
  

Long life, lasting

the	
  reach	
  and	
  the	
  longevity	
  of	
  the	
  digital	
  information	
  that	
  they’re	
  

impact.

sharing,”	
  said	
  Ms.	
  Steinberg.	
  
	
  

Achieving	
  a	
  Balance	
  
In	
  general,	
  said	
  Sarita	
  Schoenebeck,	
  an	
  assistant	
  professor	
  at	
  the	
  University	
  of	
  
Michigan	
  School	
  of	
  Information,	
  who	
  co-‐authored	
  the	
  research,	
  both	
  children	
  and	
  
parents	
  considered	
  positive	
  images,	
  events	
  and	
  news	
  more	
  appropriate	
  to	
  share	
  than	
  
negative	
  ones.	
  Parents	
  can	
  consider,	
  too,	
  the	
  searchability	
  and	
  reach	
  of	
  the	
  format	
  
(although	
  those	
  are	
  always	
  evolving).	
  A	
  frustrated	
  tweet	
  about	
  a	
  child	
  who	
  won’t	
  eat	
  
her	
  cereal	
  because	
  it’s	
  not	
  in	
  a	
  red	
  bowl	
  is	
  a	
  lot	
  less	
  likely	
  to	
  resurface	
  than	
  a	
  YouTube	
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video	
  of	
  the	
  resulting	
  tantrum.	
  Looking	
  for	
  advice	
  or	
  sympathy	
  about	
  a	
  behavioral	
  
problem?	
  Skip	
  both	
  the	
  image,	
  and	
  your	
  child’s	
  name,	
  in	
  a	
  post	
  to	
  limit	
  later	
  searches.	
  
At	
  our	
  house,	
  I	
  sometimes	
  see	
  the	
  hesitation	
  in	
  my	
  oldest	
  son,	
  who	
  is	
  14,	
  when	
  I	
  
bring	
  out	
  the	
  camera	
  at	
  a	
  goofy	
  moment,	
  but	
  we	
  have	
  a	
  whole	
  
house	
  rule:	
  no	
  sharing	
  images	
  of	
  anyone	
  else	
  without	
  their	
  

Candid:

consent,	
  ever.	
  That	
  trust	
  means	
  I	
  get	
  my	
  candid	
  shots,	
  and	
  he	
  

Honest, real,

keeps	
  his	
  digital	
  identity,	
  whatever	
  he	
  eventually	
  wants	
  it	
  to	
  be,	
  

representing the

intact.	
  

truth.
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Reading Questions: Reviewing the Argument
1: Decide if the following statements are true or false. Circle the answer.
a. Parents and children agree about what to share on social media.
T

F

b. Parents are more concerned than children about what is posted online.
T

F

c. It is always OK to post a cute video of a child singing.
T

F

2. Select the best answer from the following choices.
What is the best solution to the disagreement between parents and kids?
a. Parents should always decide what pictures are posted online

b. Parents should check with children before posting pictures online
c. Parents should never post pictures of children online

What is one benefit that parents enjoy from posting pictures of children?
a. They sometimes win contests with those pictures
b. They can shame their children into behaving well

c. They create a community of sharing with other parents

3. Answer the following questions in a sentence or two.
a. What kinds of pictures would children likely post of their parents?

b. What kind of test could scientists conduct to see if twins feel each
other’s emotions?
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Vocabulary Puzzle: Playing with Words
Consider the vocabulary words previewed before the reading.

Review how they were used in the chapter. Now, complete the
crossword puzzle by filling in the blanks in each clue.
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Considering Research: Voices and Choices
The author has chosen her research experts and source material carefully.
Now, let’s consider those choices. In groups of 3-4, complete the
following activity.

Below are three voices that the author incorporates. Investigate and locate
that person’s qualifications (why that person was chosen to contribute to
the article).

Alexis Hiniker

Stacey Steinberg

Isabela Alijo

Now, skim the article for information provided by Ms. Hiniker, and find
answers to the following questions:

1. What kind of information did the author quote?
2. What kind of information did the author paraphrase?
3. Why do you think the author made these choices?
Is Isabela Alijo an expert, in the traditional sense? Why is she qualified to
contribute to this argument?

Think of examples of “non-experts” that could be useful for arguments
on the following topics:
online dating

immigration

nutrition

unemployment

nuclear energy

college dropout rates
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Activity: An Argument of Peers

No matter how different your backgrounds, home countries, and

experiences, you and your classmates all have one thing in common: your
college life. You may not have been on campus for very long, but you

probably already know enough to make several arguments: the best place
in the library to study, which professors are kind and which are tough,
whether or not group projects are useful or a waste of time, etc.

Pair up with a classmate and talk about campus issues you feel strongly
about. Perhaps there is not enough integration of domestic and

international students on campus. Or perhaps dorm rules are not enforced
consistently, resulting in resentment between roommates. Or perhaps oncampus food is terrible—or the best you’ve ever had! Find a common
concern, and develop an argument from it. Support it with your own

“expert voices” of experience. Once you have your claim and support,

discuss it with other groups who chose the same topic. Do their opinions
differ?

30

Verbs in Argument: It’s a Tense Issue!
Read the following passage, paying attention to the highlighted verbs:
Renowned Greek philosopher Aristotle was born in
Stagira, Greece, in BCE 384 and lived most of his life in
Athens, the center of Ancient Greek culture and
learning. He is considered the most important figure in
the teaching of contemporary argument. During his
lifetime, he delivered a series of lectures at his Athens
school, the Lyceum, which were collected and published
by his students under the title Rhetoric. In this influential
text, Aristotle defines the various methods of
persuasion, describes occasions in which persuasive speeches are used, and
argues that it is the search for truth that must motivate those who use the art of
persuasion, not trickery or personal gain.
Observe that the verbs move from past tense to present as the paragraph
progresses. Why is that? Shouldn’t the tense be the same throughout the
paragraph? How can Aristotle define, describe, and argue, when he’s been dead
for two thousand years?
The answer is in a writing convention called the literary present . According to
the literary present rule, when we write about what a text does or what an author
does in the text, we use the present tense. The text itself—whether Aristotle’s
famous treatise, a love song written in the 1970s, or an advertisement just
published yesterday—is considered a living document, acting upon our thoughts at
this moment. Therefore, we say that it argues, explains, describes, inspires—all in
the present tense. By contrast, historical events are referred to in the past tense,
since they happened in the past—and in Aristotle’s case, long ago!
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Fill in the correct tense of the verb in the paragraph below.
African America Baptist minister Martin Luther King, Jr. __________
(be)

perhaps the most important figure in the American Civil Rights Movement.
Born and _____________ in Atlanta, Georgia, King at first ______________
(raise)

(study)

medicine and law at Morehouse College, but eventually ______________
(shift)

his interest to ministry, like his father, and ___________________
(become)

an activist as a result of living in highly segregated Montgomery, Alabama.
As an activist, King ___________________ in anti-segregation protests in
(participate)

Birmingham, Alabama, and _________________ “A Letter from Birmingham
(write)

Jail,” one of his finest and most well-known works. In “Letter,” King
________________ that only nonviolent action can change the harmful
(claim)

condition of segregation, _________________ white religious leaders as
(describe)

supportive but ineffective, and ______________ relevant passages from the
(include)

Bible, philosophers, and other known authorities.

“Letter” _________
(be)

considered one of the finest examples of American argument.
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What does the image above portray? How do you know? Is it a
photograph? An illustration? Has it been enhanced? Altered?
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Exercise: Research fact-finding
Look at the image on the previous page. Do you know what it

portrays? Can you describe the entire image in one word? Which
specific elements can you name?

Write down as much as you know about the picture above. Then,
use Google to see if you can explain the various features of the
image listed below. Try to use at least three different websites.
The more, the better!
Color:
Size:
Shape:
Location:
Type name:
Formal name:

What websites did you use to find this information?
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Group Internet Activity
Now, in groups of 3 or 4, share the

websites that you used. Talk about
what made you choose those specific websites. Go to those websites and
look closely at them. How did you know that the information you were
getting was accurate?

Of the websites that you and your group members used, choose what you
think are the three most reliable websites. Write their names below, and
for each, list the qualities that you feel made that website credible.
Website 1:

Website 2:

Website 3:
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The Big, Bad Worldwide Web
“Hey, you know what? The moon landing
was fake!”

“That’s ridiculous. Where did you hear
that?”

“I read it on the Internet!”
Have you ever had a conversation like this?
If you have not, you probably will soon. As

you already know, attending an American university means that you have
access to countless sources of information. However, there is no

guarantee that the information is accurate and trustworthy, and those who
are not prepared with critical thinking skills will probably be fooled into

believing falsehoods. Look at the photograph above. To an individual who
is not familiar with history and science, wouldn’t it seem believable?

The fact that information can be found on the web does not mean it is
trustworthy. Consider how unscrupulous individuals might do the following
by using what is available on the Internet:
•

Make insulting comments about a good professor

•

Persuade people that a meteor will crash into the earth tomorrow

•

Provide evidence that the rats in New York have grown to be as big
as horses

•

Ruin the reputation of a rival’s restaurant

•

Cause an former girlfriend or boyfriend’s friends to turn against him
or her

•

Reveal a relative’s embarrassing secret to other family members

36

Website Accuracy: It’s Complicated
Not all website creators want to share factual and complete information. In
fact, some are invested in fooling us for their own selfish reasons. They
may want to get us to buy their product, or vote for their candidate, or

simply believe in or fear what they do. Look at the following images. All of
them are available on the Web. Are they consistent with what you know?

Discuss these images in groups. What claims do their creators
make? What do you think they would like us to do or to believe?
Motive
When we understand the website creators’ motives, or what they want to
achieve, we know much more about whether or not their information is

trustworthy. Some websites, like reputable news source websites, want to
bring us accurate and current news information. Other websites, like

popular magazines, want to entertain us. Some websites want us to buy

products, and others want to persuade us that certain points of view are
37

more valid than others, so that we can support them in different ways.

Consider the websites below. What do you think motivates the creators of
each one?
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Bias
When a website contains biased information, it has been

compromised by the web content creator’s motives. He or she
has decided to present incomplete or inaccurate information for
profit or other selfish reasons.

In some cases, this means

presenting facts that

support only one side of an
argument. In other cases,
it means intentionally

misinterpreting data such
that it is used to explain
phenomena it does not
really support.

Other Inaccuracy

Website creators also may present inaccurate information
unintentionally. They may not have checked their own facts
before reprinting the as web content. They may not hold
themselves to a high standard of logical support; in other words,
they may think it is OK to present opinion as fact. They may

rely on questionable sources themselves in order to fortify their
material. Remember, anyone can publish information on the
web, even the uninformed!
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Determining Credibility
How do we know which websites are credible? A few clues can help us
decide.

Name Recognition. Sometimes, we know a source is credible because we
simply recognize the name of its publisher. We are familiar with the New
York Times, U.S. News, Time Magazine, our university website, a trusted

local newspaper or magazine, and other sources we rely upon regularly.
Web Domain. A web address domain can tell us much about who

published the website. Here are some domains and their meanings:
.gov = government website (usually trustworthy)
.edu = school website (usually trustworthy)

.org = nonprofit organization website (usually trustworthy)

.com = anyone can publish. Look at other information for credibility.
Professional Affiliation. Does the website claim an affiliation with a

reputable source? Is the blog sponsored by a university department? Was
the article originally published by a well-known news source before being
re-published where you found it?

Personal credentials. We can look closely at the qualifications and

experience of the author of the content. Does he or she teach the subject
written about? Publish books about it? Belong to relevant professional
organizations?

Material Presentation. Does the website content seem to have been

presented responsibly? Is it dated? Are the sources used cited or at least

identified? Does the writer include authorities who have written about the
topic? Is the prose written well, or does it have grammatical errors. Wellpresented material suggests a credible author or publisher.
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Each one of the we bsites on th e next fe w pages
provide s an answer to that question. Use the crite ria
below to e valuate each web site. The n, rank the
website s from mos t c redible to least cre dible .

1. Website domain
2. Name recognition
3. Use of photography

4. Organization affiliations
5. Claims made by the site’s writers
6. Presentation and layout of the website
7. Identification and qualifications of authors

Rank the websites from least

credible to most credible, then
discuss your list with 3-4 classmates.
Do your lists correspond? Talk
about why they do and do not.
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Researching a Topic
Writing an argumentative essay is
a challenging task. Where do you
start? Well, first, you must topic
that you are interested in. Then
what should you do? Outline?

Start writing? No! Research is

what you must do next. And in
order to research, you must
create search terms.

Consider the picture above. What search terms would you list in order to
write a paper about plagiarism?

To practice researching your own topic, consider which search terms you
would use to research the following positions:

1. Playing music has a positive impact on health
2. Kids from large families develop stronger social skills than those
from small families

3. Natural disasters impact the poor more severely than the wealthy.
4. The 1960s changed the course of American politics
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Research: From Search Terms to Sources
Search terms: Plagiarism consequences, plagiarism cases, plagiarism
reputation, cheating, expelled

Source 1:
Story of Janet Cooke, who made up some parts of a Washington Post
article that won a Pulitzer. She was disgraced and had to return the
Pulitzer. (UCSD, journalism professor’s blog)
Source 2:

Story of 9 students who were expelled from Deakin University in Australia,
and a quote from a school official stating that those who were international
students will be deported. (The Australian)
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Research: From Search Terms to Sources
Search terms: Plagiarism cause, unintentional plagiarism, unknowing
plagiarism, plagiarism accident, plagiarism culture

Source 1:
Examples of students who plagiarized because they did not understand

how authorship and proper attribution work on the web. (New York Times,
Gabriel)

Source 2:
Article about international students’ struggles with American definitions of
originality and documentation style. (Inside Higher Ed, Redden)
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Research: From Search Terms to Sources

Source 1:
Professor teaches a class on plagiarism, which teaches about academic
dishonesty in a positive environment. (Chronicle of Higher Education,
Karon)

Source 2:
Universities have begun to form committees that review and preside over

plagiarism cases, making recommendations as to punishments and actions.
(web survey of several colleges)
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Outlining: The Backbone of a Good Paper
Some writing instructors would argue that the most
important step in writing a paper is outlining. Outlines
help you stay on topic, avoid missing elements or

repetition, cover all supporting points evenly, build

strong evidence-claim relationships, and allow you to answer this important
question: Have I said what I need to say?

Use the following steps to create an outline on the following pages:

1. Gather the sources that you have located so far. How do they
help you make an argument about your topic? Group them by the

claims they seem to support. These will be your individual paragraph
topics.

2. Review your research and paragraph topics. Have you
covered your paper’s subject thoroughly? What seems to be

missing? Which points are not supported well yet? Continue your
research until you have located enough sources to support your
argument well.

3. Look carefully at your source material and decide which specific
passages you will choose to support your topics. Highlight or
otherwise note those supportive passages.

4. Now, outline your topics and sources using the form below.

Begin with each paragraph’s topic. Then write or paste in the source
material underneath. Finally, create an arguable claim that you can
use as a topic sentence.

5. Generate ideas for your introduction and conclusion.
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Example Outline: Plagiarism Proposal Paper
Introduction ideas: Quote about honesty, number of people going to
college currently, international students, cross-cultural issues.
Main claim: Because plagiarism is often caused by cultural factors
and academic challenges, it is best solved by an education approach.

Topic 1: Plagiarism can harm an individual’s reputation and future.
Support: Story of Janet Cooke
Support: Story of students expelled in Australia
Topic 2: People often commit plagiarism because of lack of understanding
and lack of time.
Support: Cultural differences between education systems.
Support: Time management problems.
Topic 3: Plagiarism can be mitigated with an educational approach
Example: Class involving academic honesty education
Example: Committees that provide resources and assistance.

Conclusion ideas: Restate my thesis, remind readers of the doors
opened for individuals who graduate from college, the importance of
truly earning one’s degree.
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Outline Template
Introduction Ideas:

Main Claim:

Topic Sentence Claim 1:
Support:
Support:
Topic Sentence Claim 2:
Support:
Support:
Topic Sentence Claim 3:
Support:
Support:
Topic Sentence Claim 4:
Support:
Support:

Conclusion ideas:
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Creating a Thesis Statement
Once you have gathered enough research to know what you will be writing
about, you can create a thesis statement. The thesis statement will present
the argument you intend to make and tie your paper together. A good
thesis statement does the following:
•

Presents a debatable assertion. Can others disagree with your

claim? Will they? If so, you have created a good thesis statement.
•

Challenges the reader. If your reader views your thesis statement

and says, “So what?” then it needs to be revised to make a claim that
your reader—and you—care about.
•

Defines the scope of your paper. Your thesis should include the

major points you will use to support it, to give your reader a map of
your paper structure.
•

Does not include “I will….” or “This paper will....” This kind of

statement is not an arguable assertion.
•

Is not self-evident. If no one a can argue with your statement, why

bother writing a paper to defend it?

Rank the following thesis statements from strongest to weakest, and
consider why you have listed them as you did.

a) Diversity on college campuses has both positive and negative
impacts.

b) This paper will argue that free is too dangerous.
c) Globalization has had a positive impact upon poverty, commerce, and
communication.

d) Star Wars is one of the most successful science fiction films of all
time.
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Thesis Statements: the Language of Arguments
Though thesis statements can vary widely in content and argument, most
thesis statements do one of four things:
•

Define something or put something in a category

•

Connect a cause with an effect

•

Judge or evaluate something

• Propose a course of action
Note the language used in each type of thesis statement, specifically the
words that signal what kind of argument the claim makes.
1. Definition:

Because it involves competition, commitment and athletics, cheerleading
should be classified as a sport.
2. Cause and Effect:

Standardized testing in schools has resulted in less teacher autonomy and
poorly educated students.
3. Evaluation:
Texting has had a negative impact upon young people’s other
communication skills.
4. Proposal:
Because obesity is costly to health care, health insurers should implement
incentives for clients to lose weight.
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Thesis Exercise
Look at the following images. All three describe different aspects of a
single problem.

Remember that an argument is a persuasive statement meant to change
our thinking or behavior. Can you make an arguable assertion that includes
the “evidence” of the three pictures above? Get together with three
classmates and give it a try.
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Creating a Strong Evidence-based Paragraph
Evidence-based paragraphs are the most important element of good
academic writing. Your argument will stand or fall based upon the

relevance, credibility, and completeness of the evidence you choose, and
your ability to build a strong argument upon it. Careful construction is the
key to a strong evidence-based paragraph.

A strong evidence-based paragraph contains the following elements:
•

A topic sentence that clearly connects your evidence to your thesis
statement

•

Two pieces of credible, supportive evidence that support that topic
sentences

•

Discussion following each piece of support. The discussion should
interpret the evidence and answer this question: How does this
evidence support the topic sentence?

Though it may seem like an

unlikely comparison, a strong,
support-based paragraph is like
a Big Mac. Look at the image
to the left, and imagine a

paragraph that follows the
pattern that it reflects.
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Activity: Creating an Evidence-based Paragraph
Now, try building an evidence-based paragraph yourself. Use a strong,
two-support structure, with discussion and a topic sentence. Below are
two pieces of evidence that support an argument about the dangers of
using social media while in college. Draft a topic sentence argument,

include the support below, and, after each support, explain how each quote
supports the argument that college students should be cautious when using
social media in school.

In a study published by Bringham Young University, coauthors Wade
C. Jacobsen, and Renata Forste, Ph.D. reveal, “Recent studies indicate
a negative association between academic outcomes and the use of

video games, SNSs, and other types of electronic media. . . students

who IM more than others show more distractibility during academic
tasks.”
In an article from PR Newswire, “Texting While Studying: New Study
from McGraw-Hill Education Reveals That Technology Can Be

Students' Best Friend and Worst Enemy”, author Brian Belardi reveals
the results of a study conducted by McGraw Hill Education: “Nearly
40 percent of students reported that anything online (primarily the

internet and social media networks) is the biggest distraction when
studying.”

Create the paragraph in your journal. To see an example

paragraph, look at the evidence-based paragraphs in the sample
paper at the end of this unit.

58

Linking it All Together: Transition Words
When you construct an evidence-based paragraph, you have a complex

grammatical task in front of you: You must assemble and connect many
different argument points. Those points will have a variety of relationships
to each other, and those relationships are indicated with transition words.
If you are adding a related point, or extending an argument, consider a
transition that indicates agreement:
as a matter of fact

(adds an example that supports the claim)

in addition

(adds a similar claim)

moreover

(extends with a similar point or example)

correspondingly

(adds and example that supports the claim)

furthermore

(extends the argument)

for example
likewise

similarly

additionally

(extends claim with an example support)
(adds a similar claim)

(adds a similar claim or example)
(adds a similar example)

If you are changing the direction of the paragraph with a contrasting point,
use one of the transitions below:
in contrast

(adds a conflicting claim or example)

on the contrary

(adds a directly opposed claim)

however

(adds a conflicting claim or example)

regardless

(adds a conflicting claim or example)

on the other hand
conversely

nevertheless

(adds a conflicting claim)

(adds an opposing claim or example)
(adds a conflicting claim or example)
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Activity: Incorporating Transition Words
Read through the following paragraph about a
popular American food, and fill in the correct
agreement or contrast transition word.

The American diet includes many delicious items; ______________
some of them are not very healthy to eat.

One problematic food is the

good old American hot dog. Inspired by the German frankfurter, the hot
dog—a sausage casing stuffed with pork, beef, and chicken and wrapped in
a white-bread bun—has become an American staple. _______________ hot
dogs can be found at all kinds of American get-togethers: backyard
barbecues, sporting events, and sidewalk food vendors in every major city.
______________ hot dogs are not the most nutritious food that the
American diet has to offer; _______________, they are considered to be
unhealthful, even dangerous. _______________ hot dogs are made from
processed meat, which contains nitrates, sodium, and fat, all of which are
linked to health problems like obesity and heart disease. ______________
eating one hot dog per day increases an individual’s colon cancer risk by
21%, according to the Cancer Project. ______________, the hot dog is
beloved by many Americans, who could not imagine a family gathering, or
other outdoor even without them. If you like hot dogs as much as most
Americans do, enjoy them in moderation!
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Introductions
Your introduction is your one opportunity to
interest your reader in your essay. Don’t waste it!
Even writing teachers who are obligated to read

essays are grateful when students surprised them

by opening with a clever quote, demonstrate their investment in the
assignment by discussing the essay subject’s historical or cultural

relevance, and genuinely write like they care about the topic—it shows!
Use the following steps and the example on the next page to create a
strong introduction for your essay.

1. Begin with a “hook,” or interesting fact, statistic, quote, etc. to attract
your reader’s interest

2. Transition to a discussion of the topic engaged by the text
3. Contextualize the topic by describing its history, the controversies
that surround it, and the reasons it is still a part of social discourse
today

4. Transition to a brief introduction of your text and author
5. Conclude with your thesis statement.

Think of the progress of your introduction

in terms of an inverted triangle. Begin with
a broad discussion of the historical, political,
or cultural issues your paper raises, and

narrow that discussion toward the argument
that your paper will make.
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Conclusions
Your conclusion is your last words to your reader, so construct it carefully!
It is your final opportunity to persuade your reader that your argument is

persuasive, that your topic is relevant, and that your paper is a strong one.
Each one of these issues should be attended to individually, so that your
reader is left feeling that her or she has read a good discussion of an
important subject.
1. Begin by reminding your reader of the argument that you are making
in your paper. Rephrasing your thesis as the topic sentence of your
conclusion is one way to achieve this.

2. If necessary, review your argument points and explain your rationale

for taking the position you have. If you’ve written a very long paper,
it might help your reader to be led through your argument in this
abbreviated form.

3. Argue for the topic’s relevance. What current event will support the

idea that your paper engages an important issue? What talked-about
facts? Did you include data in your introduction that you can bring

back into your conclusion? Do you have a personal experience that
connects with your topic? How can you make it clear to your
readers that this matters?

Your conclusion is like a closing
argument in a court case. What
information would you like to
leave your reader with?
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Time to Draft!

Evidence-‐
based	
  
Paragraphs	
  

• Assemble your body
paragraphs by topic sentence
point.

• Skim your paragraphs. Does
their organization make sense?
• Does each include adequate
support and strong structure?

Introduction	
  
and	
  
Conclusion	
  

• Now, add your
introduction and
conclusion.
• Make sure you
include your thesis
statement!

Complete	
  
First	
  Draft	
  

• Your first draft is
complete! Read it
through carefully.
• Does the thesis
reflect your topic
sentences?
• Does one point
lead logically to
the next?
• Does your
conclusion sum
up your paper
well?
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A Final Step: Citing Sources
When we make academic arguments, we are expected to identify our
sources completely and correctly within the text. This process is called

citing or documenting our sources. There are many documentation styles,
and your instructor will let you know which one he or she prefers. Most

styles require two elements: in-text citations and a reference page. For our
purposes, we will use the popular MLA documentation style.
In-text citations appear with source material in an essay. A citation is usually
a set of parentheses with an author name and page number (if a paginated
source) or article name, if there is no author name.

A reference page is a page at the end of the essay that includes a list of the
sources you used in your paper. Each source entry must appear

alphabetically and include several informational elements. In MLA, that
information must appear in a specific order, and the title “Works Cited”
appears centered at the top of the page.

Here is an example of MLA parenthetical citation format and works cited
entry for an online newspaper:
Last name, First name. “Article Title.” Website Name. Website Sponsoring Organization
Publication date. Web. 2 Access date.
Gutting, Gary. “Can Wanting to Believe Make Us Believers?” NYTimes.com. The New York
Times Company. 5 Oct. 2014. Web. 6 Oct. 2014.
The New York Times reports, “In the 17th century most philosophers were religious believers,
whereas today most seem to be atheists” (Gutting).
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Documenting Sources Practice: Creating a Reference

Find the page above at
http://community.seattletimes.nwsource.com/archive/?date=20060115&slug=mlk15

Then, using the guide above, practice creating a Works Cited entry, and
choose a quote for which to format a parenthetical citation.
1. Works cited entry:

2. Quote and parenthetical citation:
(

)
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Edit and Revise
Once you have finished with your essay’s first draft, follow these
steps.
Peer Critique: Reverse Outline
Have a friend read your essay and outline it. Does its
thesis account for the entire argument? Do supporting

points relate to the thesis? Does your evidence connect
to topic sentences? Have your friend note where

support could be stronger and points could be clearer.
Second Draft
Using your friend’s suggestions, clarify your analysis,
add and replace research, strengthen your

argumentative vocabulary, cut out redundancy in
your discussion and augment it where it is thin or
unclear.

Proofread
Now, let your essay sit on your bookshelf or in a
folder on your computer for a couple of days. Then,
return to it with fresh eyes.

Read your essay aloud

to yourself before giving it to your instructor, to
make it as polished and error-free as possible.
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Resources
• Sample MLA Paper
• Answer Key
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A Solution for Plagiarism
“It is not only by dint of lying to others, but also of lying to ourselves, that we cease to
notice that we are lying,” said Marcel Proust, the well-known 19th Century French philosopher. In
this quote, Proust points out that when one commits repeated acts of dishonesty, one establishes a
bad habit that creates confusion as to what is the truth and what is not. Most people understand that
lying is wrong and harmful, yet we tell lies almost constantly. Research shows that the average
individual lies 2-3 times every ten minutes of speaking (Schulten). What possible reasons could we
have to lie so much? One reason that individuals lie is to present an image of themselves to others
that is more positive than they believe their real personalities to be. Understandably, this kind of
dishonesty happens frequently in college. Higher education is an environment where academic and
social stakes are high, and people want to make the best impression possible. We lie to our teachers
about why we are absent from class, lie to friends about the scores we got on tests, and, in some
cases, our papers themselves are lies—we commit acts of plagiarism. Plagiarism is a growing
problem on university campuses, with more and more pressure on students to succeed academically
and limitless online resources from which one can simply cut and paste work. However, plagiarism
is a very serious offense and can result in damage to the reputation of both the student who commits
it and the university that struggles to control it. Because of the grave consequences of plagiarism,
universities should create academic honesty classes in order to inform students about plagiarism
and discourage them from committing it.

Plagiarism can harm an individual’s professional reputation and future. Thirty-four years
ago, journalist Janet Cooke suffered a devastating blow when she published “Jimmy’s World,” a
compelling story about the difficult life of an eight-year-old heroin addict, which went on to win the
Pulitzer Prize. The story was discovered to have been made up by Cooke, and she was stripped of
the prize and of any chance to clean her tarnished reputation (Prince). In his 2010 blog post,
Maynard Institute of Journalism Professor Richard Prince notes, “Cooke's name is synonymous
with the hoax she perpetrated. Her story is taught in journalism schools, and some say a portion of
the damage she wreaked on the credibility of the news media remains” (Prince). The professional
price that Cooke paid for her mistake could not have been higher: a sad plagiarism story was her
biggest contribution to journalism. Additionally, plagiarism can kill prospects for hopeful college
students. Two years ago, college officials at Australia’s Deakin University investigated an instance
of group plagiarism, and nine students were expelled, some of them international students who will
lose more than a place at Deakin. The university’s Professor John Catford reports, “It’s very likely
that they will not only fail but actually be excluded from the university…that means they then lose
their visa, they’re not allowed to reapply for another three years or so through the Department of
Immigration” (qtd. in “University Warns Students”). Kicked out of school and out of the country
for cheating, these students likely will never again enjoy the academic and professional
opportunities at their disposal before their unfortunate choice.
Though some acts of plagiarism are deliberate dishonesty, in many cases, students do not
understand exactly what plagiarism is, so they commit it accidentally. In her study on the
effectiveness of plagiarism education, San Diego State University Professor Pamela Jackson
observes, “There is clearly evidence to support the notion that students, in fact, do not understand
plagiarism and lack the necessary skills to avoid it” (Jackson 420). If students are unable to
describe exactly what constitutes plagiarism, of course they cannot be expected to write papers to

standards of academic honesty. Sometimes this lack of knowledge of plagiarism has a specific
cause. Rules of correct and incorrect text borrowing and citation depend upon the country or
community in which one was educated, making misunderstanding of academic dishonesty a cultural
phenomenon. Ling Shi, a researcher at the University of British Columbia, concludes in her study
about perceptions of textual borrowing, that “the concept of plagiarism, or authorial ownership of
words and ideas, becomes hazy in light of conflicting cultural values and conventions as well as the
nature of learning to write as a process of imitation” (Shi, 265). Because plagiarism differs in
definition from one nation to another, students from one culture taking writing classes in another
may experience confusion and a clash of methods that leaves them open to making serious source
use mistakes. In fact, in an interview, one of Shi’s Korean students recalled, “When I write an
essay, I just copied the writer’s sentences. No problem. My teacher taught us how to change the
words [in source texts] in our own writing so we don’t have to write the author’s name if we copy”
(qtd. in Shi, 271). Clearly, this student received instruction from a teacher that would have broken
academic honesty rules at an American university. With students’ lack of knowledge and teachers’
conflicting instruction about text citation it is not a surprise that students often fail to avoid the
appearance of plagiarism.
As methods of plagiarism become more widespread and difficult to detect, preventive
education is becoming popular as a way to deal with academic dishonesty. In his Chronicle of
Higher Education article, University of South Florida writing professor Jeff Karon suggests that the
job of instructors is not to spend hours policing and adjudicating plagiarism already committed, but,
with education, “to help inculcate honor and integrity rather than build a culture of fear and
accusation” and “show students how to act as responsible scholars and writers” (Karon). In Karon’s
view, cultivating a positive atmosphere is a far better alternative to traditional, after-the-fact
handling of plagiarism. Like mine, his plan consists of a project; his students read scholarship on

the topic, look at samples, and present their findings to the class. Karon claims that his practice
builds “(1) a direct awareness of plagiarism and its responses, (2) research skills…and (3)
presentation skills, all without creating a hostile or adversarial atmosphere” (Karon). This approach
makes students’ investment in honesty visible to both classmates and instructors and encourages
mastery of writing tasks as well. Applying it across classrooms and colleges will help students
develop both academically and ethically.
Clearly, a comprehensive, educational approach is the best way to prevent students from
committing acts of plagiarism. The widespread implementation of such a program cannot come too
soon. In 2002, over 50% of students reported having copied some text material into papers without
attributing properly (Clark). No doubt, with the availability of Internet resources, that number has
grown quite a bit over the last several years.

Works Cited
Clark, Kim. “Professors Use Technology to Fight Student Cheating.” USNews.com. US News and
World Report. 3 Oct 2008. Web. 22 Apr 2016
Jackson, Pamela. “Plagiarism Instruction Online: Assessing Undergraduate Students’ Ability to
Avoid Plagiarism.” crl.acrl.org. College & Research Libraries. 2006. Web. 22 Apr 2016.
Karon, Jeff. “A Positive Solution For Plagiarism” Chronicle.com. The Chronicle of Higher
Education. 18 Sep 2012. Web. 22 Apr 2016.
Prince, Richard. “Janet Cooke’s Hoax Still Resonates After 30 Years.” Theroot.com. The Root. 1
Oct 2016. Web. 22 Apr 2016.
Schulten, Katherine. “When Do You Lie?” NYTimes.com. The New York Times. 11 Feb 2015.
Web. 22 Apr 2016.
Shi, Ling. “Cultural Backgrounds and Textual Appropriation.” Language Awareness 15.4 (2006):
264-282. Academic Search Complete. Web. 22 April 2016.
“University Warns Students Not To Cheat.” Australiaplus.com. Australia Plus. 6 Oct 2012. Web.
22 Apr 2016.

Answer Key
Page 16: Introducing Sources
1. Martin Luther King Jr., Baptist minister and well-known American Civil
Rights Movement leader, proclaims..

2. United States Supreme Court Justice Sonia Sotomayor argues…

3. Buzz Aldrin, who traveled to the moon during America’s Apollo 11
mission in 1969, recalls…
Page 32: Verb Tenses
African America Baptist minister Martin Luther King, Jr. was perhaps the
most important figure in the American Civil Rights Movement.

Born and

raised in Atlanta, Georgia, King at first studied medicine and law at

Morehouse College, but eventually shifted his interest to ministry, like his
father, and became an activist as a result of living in highly segregated

Montgomery, Alabama. As an activist, King participated in anti-segregation
protests in Birmingham, Alabama, and wrote “A Letter from Birmingham
Jail,” one of his finest and most well-known works. In “Letter,” King

claims that only nonviolent action can change the harmful condition of
segregation, describes white religious leaders as supportive but

ineffective, and includes relevant passages from the Bible, philosophers,
and other known authorities. “Letter” is considered one of the finest
examples of American argument.

Thesis Activity, Page 56 (one possible example):
Because children are vulnerable to cyberbullying, addiction, and sleep loss
associated with Internet activity, their computer use should be limited.
Page 60: Transitions
The American diet includes many delicious items; however, some of them
are not very healthy to eat. One problematic food is the good old

American hot dog. Inspired by the German frankfurter, the hot dog—a
sausage casing stuffed with pork, beef, and chicken and wrapped in a

white-bread bun—has become an American staple. In fact, hot dogs can be
found at all kinds of American get-togethers: backyard barbecues, sporting
events, and sidewalk food vendors in every major city. Nevertheless, hot

dogs are not the most nutritious food that the American diet has to offer;
in contrast, they are considered to be unhealthful, even dangerous. For

example, hot dogs are made from processed meat, which contains nitrates,
sodium, and fat, all of which are linked to health problems like obesity and
heart disease.

Furthermore, eating one hot dog per day increases an

individual’s colon cancer risk by 21%, according to the Cancer Project.

Regardless, the hot dog is beloved by many Americans, who could not
imagine a family gathering, or other outdoor even without them. If you like
hot dogs as much as most Americans do, enjoy them in moderation!
Page 65: Document Citation Exercise
Lester, Will. “King’s Dream: Most See It Developing.” Seattletimes.com. The Seattle Times
Company. 15 Jan 2006. Web. 23 Apr 2016
The Seattle Times reports, “Most Americans think there has been significant progress in achieving
the Rev. Dr. Martin Luther King Jr.'s dream of racial equality” (Lester).
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